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Mapping Unit
Team __Christa and Michelle____ Grade __1__ Subject

Geography

Unit Title Around your community using a map
Stage 1- Identify Desired Results
Enduring Understandings/ Big Ideas
Students will understand that maps help us find places, people and things.
Essential Questions
1. How can we develop and use a map to help us navigate our way through our world?
Knowledge and Skills/District Learning Standards
1. Describe a map as a representation of a space, such as classroom, the school, the neighborhood, town,
city, state, country, or world.
2. Identify the cardinal directions (north, east, south, west) and apply to maps, locations in the classroom,
school playground, and community.
3. Describe the location and features of places and symbols on a map.

Stage 2- Assessment Evidence
Performance Task
The students will design a simple map of a familiar area containing basic map symbols and accurate
information.
Goal
To have students show an understanding that a map is a representation of a space, such as classroom, the school,
the neighborhood, town, city, state, country, or world.
Role
As a cartographer you will be using your knowledge to design a map to be included in a class atlas.
Audience
You will be presenting your map to tourists that are visiting your school/town.
Situation.
The information on your map needs to be clear in order for a visitor to arrive at their destination without
assistance. The maps must also be standard sized assigned paper in order to fit into the atlas.
Product
The map you create can use drawings, photos, symbols and pictures to create a realistic representation of the
chosen area. The map must be clear to follow.
Standards
Your work will be judged by your classmates and teachers and must meet the following standards: accurate
pictures, accurate symbols, correct size paper, correct use of cardinal directions and correct labels for
information. Finally your work must be readable to others.
Other Evidence
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Observations during the creative process
Conversations and interviews before, during and after the project
Written work.
Oral explanation of how you made your map.
Oral explanation to an audience of a simple route from point A to point B using their map.
Please Attach a rubric with understanding and performance criteria.
Stage 3- Learning Plan- Briefly describe.
W- Students know where they are going, why, and what is required of them.
Introduce the essential questions, clarify that the goal is to learn about maps and their uses and meanings.
Also to learn about the use of symbols and directionality.
Begin a KWL chart on maps.
H- Students are hooked.

They will take on the role of a cartographer. A letter will be sent to the students from the Lunenburg Dept. of
Tourism telling them they have been selected as an expert in the field of mapmaking. They will need to pick a
space to present to their classmates and create a detailed map to be presented to a group of tourists. They will
be responsible for showing this group how to use their map and where things are located. Finally all maps will
be placed in an atlas for future tourists to use.
E- Students have opportunities to explore and experience and receive instruction to equip them.
The students will be provided with a variety of maps to explore and analyze. They will also have many
opportunities to work with directionality and symbols. The students Will have many opportunities to use and
follow maps directions and symbols.
R- Students have opportunities to rethink, rehearse, revise and refine their work based upon timely
feedback.
Use the one min essay technique (orally) to talk about what they learn each day. The students will be given a
chore periodically and using a map of the school perform it. Students will also have a written product
explaining how they used their map.
E- Students have an opportunity to evaluate their work and set future goals.
Self evaluate their completed project. Complete the started KWL chart from the beginning of the unit.
T- The learning plan is tailored and flexible to address the interests, learning styles, and skills of the
students.
Student choice of space to map and final route for presentation, consult OT for kids with motor issues, give
slow starters a starting point. Narrow the field of mapping choices if needed. Provide rubric ahead of time and
a mapping checklist for kids planning.
O- The learning plan is organized and sequenced to maximize engagement and effectiveness.
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UNIT TITLE: Appearance vs. Reality – Who sees, who is blind?
Note: Beyond the highlighted readings from the 10th-grade textbook, texts such as the
following are called for: Oedipus Rex, Catcher in the Rye, Plato’s “Allegory of the Cave”
from the Republic, H. C. Andersen’s story “The Emperor’s New Clothes,” The Motel of
the Mysteries.

STAGE 1:
Transfer Goals: Students will be better able to –
o Read, write, and discuss challenging texts related to big ideas more effectively on
their own

Understandings: Students will understand that…
o Human blindness is often a function of pride, wishful thinking, a desire to appear
a certain way, and/or fear of one’s world collapsing
o Facing reality is surprisingly difficult – even when we want to
o Authors often deliberately puzzle us as to what is real and what is only apparent,
thus, making us more alert to the need for inquiry (and the role of irony in human
experience – hence, literature).
o The realization that what we once thought real and true is “only” appearance does
not necessarily mean that our current view is the truth. Cynics and “cool” people
think they see through the appearances to the reality; they are often mistaken.
o Some say that there is no ultimate objective reality; others say we can come to
understand what is real if we are willing to strengthen, discipline, sacrifice, or
humble ourselves.

Essential Questions
o Who sees, who is blind, and why? How do we learn to “see” our blind spots and
those of others? How do we so often successfully avoid seeing what is there to be
seen?
o How much reality can we stand? Why are appearances necessary?
o Is love blind? What about hate? When is passion clear-eyed and when blind?
o Why do we want to believe? Why do we want to doubt? What do dreamers and
cynics see better, and what can’t they see?
o Are we seeing the text for what it is? How do we know?
o Are we seeing our own lives for what they are? How do we know? How hard is
self-understanding?
o When and why is it difficult to see through appearances? When and why is it
easy?
o Is it easier to see the reality of who others are or the reality of who we are? Why?
© Grant Wiggins
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Skill & Knowledge:
Students will be able to/better able to:
o Analyze each text for the big ideas
o Engage in Socratic conversation, with emphasis on shared inquiry into text
…using their knowledge of –
o The main elements of each reading – plot/setting/theme
o The meaning of fable, allegory, metaphor, irony, rationalization

STAGE 2
Performance Tasks:
A museum of the wise and foolish. “Because of your long-time interest and expertise in
the wise and the foolish among us, you have long wanted to build a museum on the
subject. And as luck would have it, the Mercer Foundation is accepting ideas for funding
new projects. You eagerly begin to develop a proposal for funding your museum on
Visionaries and Fools. Make a convincing case for why the museum is needed, who
should be initially inducted and why, and what kinds of educational exhibits you will
include to help people be less foolish and fooled. You may choose to narrow your scope:
the wise and foolish from Louisiana; visionary coaches and foolish strategies; lovers,
blind & wise, etc. What matters is that you make a persuasive case for the funding. You
will be expected to make a 5-10 minute Powerpoint presentation with a brief handout,
backed by a fuller proposal.”
Blinded by the Light. Bruce Springsteen was not the first person to reference our readings
and the big ideas, and he wasn’t the last. The Rock ‘n Roll Hall of Fame in Cleveland has
asked you to develop an exhibit on: Appearance vs. Reality in music. Propose the records
that best illustrate how musicians have embraced this theme, and do a mock-up of the
exhibit: album covers, artifacts, pictures, and a commentary on each musical choice.
A modern allegory/fable. The editors at McGraw-Hill think that we need an updated
version of old myths, fables, and fairytales. They have read your writing and think you
are the person to update a classic story idea into modern guise. They are particularly
interested in stories that have to do with who “sees” and who doesn’t and why. Using the
ideas you have been working on all year, draft a story for inclusion in a new Anthology:
New Fables for the 21st Century on Timeless Concerns. Provide a brief commentary on
what your story means and why it warrants inclusion in the new book.
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Self-deception for Dummies: a Helpful Handbook. Your insights have landed you a deal
to write the latest handbook in the …for Dummies series. Outline the table of contents for
the whole book and write one full chapter for the editors.
A Classic, updated. Just as “The Matrix” takes Plato’s Allegory and updates it for
modern movies, you think you can do the same for one of the stories we have read. Write
a draft screenplay or storyboard a new movie or computer game, based on the original
story and the ideas discussed so far.
Wise or wacko on the web? Your expertise in Internet use has landed you a job at Yahoo
to develop a list of web sites on visionaries vs. fools. Identify two dozen sites, one dozen
in each category, and write a guide to the sites that includes not only why you chose them
but a quick guide to web surfers on what to look for when looking for wisdom on the
web.

Writing Prompts:
Note: Writing prompts should focus on one or more of the essential questions. Students
should be helped to understand from the start that the essential questions will be central
to all inquiries and the final assessments. Thus, they should be encouraged to take notes
around the questions from the start – as they read, in class discussion, in unit reviews, etc.
Sample writing prompts:
o Who sees, who is blind and why? Discuss, with reference to the readings.
o “We choose to be blind; we only see what we want to see”? Do you agree?
Discuss, with reference to the readings.
o “I’ll believe it when I see it!” – or is it the reverse: “I’ll see it when I believe it!” ?
o Do cool people see what the rest of us don’t? Or are they blinded by their
coolness to what is real? Are lovers blind or are they seeing something no one
else sees? Write a thoughtful essay, making reference to the readings.
o “I was blind but now I see” Describe a time in your life when and why you
realized that you had been blind to something important but that now you see the
truth.
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Other Evidence:
o Quizzes on the content of the readings
o On-going log of responses to the readings, mindful of the essential questions. The
first prompt and the last prompt should be the same one, allowing students to
explore their changes of mind and deepening of thought throughout the unit
o In-class writing on one essential question.

STAGE 3: Learning Activities
A. Notes on the possible readings:
Short stories in the 10th-grade anthology that can be used to pursue these issues in
greater depth include: “Vision Quest,” “By the Waters of Babylon,” “The Monkey’s
Paw,” “An Astrologer’s Day,” and “The False Gems.”
Three key readings not in the textbook are “The Emperor’s New Clothes,” by Hans C.
Andersen. (See Internet Resources for a copy of the story), Oedipus Rex and Plato’s
“Allegory of the Cave.” But there are of course many other novels, plays and stories
that will work in this unit: Catcher in the Rye, MacBeth, Motel of the Mysteries, “The
Lottery,” etc. You can also use many stories from the Sufi and Zen traditions, not to
mention the Bible. Gifted students should be encouraged to read Francis Bacon on the
Idols of the Mind, Bacon’s 300-year old insightful explanation of how we become
inevitably deceived in our thinking. (See Internet Resources.)
The first texts read should be very short, easy-to-read, and thought-provoking –
preferably children’s stories or excerpts (e.g. “Spring” in Frog and Toad are Friends,
where Frog tricks Toad into believing it is May instead of April; Winnie the Pooh and
Piglet hunt Woozles, from Winnie the Pooh, etc.) Any appropriate children’s story
will do.
B. Early in the unit: a few ‘hooks’
1. The opening class periods should involve thought-provoking experiences by
which the essential questions about appearance vs. reality are made very concrete
and puzzling. For example, invite a local magician in to do sleight of hand magic
tricks up close, study optical illusions such as Escher drawings, gestalt ambiguous
images (Is it a duck or a rabbit? Is it a young girl or an old woman? Etc.: See
Internet Resources.) You can also play the radio broadcast of the “War of the
Worlds,” and ask students to find on their own or read a handout you provide on
the panic it caused.
2. Initial writing assignments in student logs should involve responses to the
experiences as well as the readings: Why did the magic seem so real? How do
magicians, artists, movie-makers make us believe that a mere appearance is real?
© Grant Wiggins
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Have you ever been blind to a reality, deceived yourself, or engaged in wishful
thinking? Describe a time when you did, how you learned or admitted to yourself
the truth, and what that suggests about “blindness”?
3. After reading the story “An astrologer’s Day” early in the unit, engage in the
following bit of trickery. From a magazine or newspaper that has a fairly thorough
astrology column, write up all the fortunes for each sign, with each horoscope on
an index card. (Do not use your local newspaper; you’ll see why in a minute.)
Photocopy each card so that you will have enough to make sure that each student
will have a card with their horoscope on it. Hand out the cards, so that each
student has the horoscope corresponding to their birthday. Ask them, on their
own, to read the horoscope and jot down some thoughts as to how accurate or apt
it seems on first impression. Then, at week’s end ask them how accurate they
thought the predictions and descriptions were on a scale of 1 – 5.
After they reveal their votes, then you spill the beans: the horoscopes were not
really for their actual sign. You had secretly given each student the horoscope
from the month prior to their real month. Discuss their former and current beliefs!

C. Building understanding:
Students need to keep the essential questions in constant view, and develop skill in
analyzing, comparing and contrasting each text in terms of the questions. Graphic
organizers for note-taking and compare/contrast work should be provided, used, and
checked for understanding.

D. Developing skills along the way:
Writing is a major focus in this unit. A combined Learning Log/Reader Response journal
around the essential questions is highly recommended (See Lessons 1.2, 1.4, and 1.5 in
Writer’s Choice, on Learning Logs, Reader Response, and Short Story Response). Alert
students that this is not a journal: their entries will often be shared with peers, and the
teacher will review the logs off and on. Most importantly, their logs will prepare them for
their formal writing and final assessments.
It is essential that students take notes as the unit unfolds, based on the essential questions.
Not only should they take notes as they read, but time should be allowed for written
reflection after all activities and discussions, too. You may wish to direct their reflection,
with reference to one or more essential questions (e.g. : “So, according to the author, why
are we so blind? And do you agree?”) while also letting them react freely. A handout is
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provided that you might wish to use as is or edit to help students better understand their
obligation as thoughtful participants. [See: “How can I best respond?”]
There are also writing prompts along the way and at unit’s end. You may wish to refer in
part or in whole to Unit 2 in Writer’s Choice on the writing process for ideas on how to
help students produce thoughtful essays in response to the essential questions.
E. Differentiation ideas:
o Audiotapes of all readings are available, and of course many of the readings are
from children’s stories – thus readable by just about everyone, with profit.
o Only a few of the readings are essential: choose a variety of stories at a variety of
reading levels to suit your students’ interests and abilities
o The ideas lend themselves to imagery, allegory, and adaptation (e.g. The Matrix
as Plato’s Cave updated: see links, below.) Let students make a video of the
Allegory, write their own allegory of blindness and sight, draw the Cave and put it
to music, etc.
F. Internet Resources:
On blindness and Helen Keller (including her full autobiography):
http://www.afb.org/section.asp?sectionid=1
on blind spots:
http://serendip.brynmawr.edu/bb/blindspot1.html A site that not only shows and
explains in scientific terms our visual blind spot, but interactively makes you experience
it in a variety of intriguing ways.
http://www.cec.org.uk/press/pr/pr04/pr0406.htm
A press release on new requirements
for rear-view mirrors in Europe
http://www.cnn.com/2001/fyi/news/04/19/blind.reviewer/ A news story on a blind
movie reviewer. The reviewer’s website: http://www.blindsidereviews.com/
on colorblindness:
http://webcenters.compuserve.com/compuserve/atplay/colorblind.jsp
http://colorvisiontesting.com/
http://www.toledo-bend.com/colorblind/Ishihara.html
A self-test for colorblindness
http://www.philosophy.stir.ac.uk/cnw/self-deception.htm A graduate student’s
bibliography on theories of self-deception (i.e. for teachers, not students)
on optical illusions:
http://www.skytopia.com/project/illusion/illusion.html
http://www.michaelbach.de/ot/
http://www.geocities.com/SoHo/Museum/3828/home.html Many Escher pictures along
with other illusions
http://www.optillusions.com/
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http://www.ritsumei.ac.jp/~akitaoka/index-e.html
http://www.torinfo.com/illusion/directory.html
On Plato’s “Allegory of the Cave”:
http://faculty.washington.edu/smcohen/320/cave.htm
a brief tutorial on the story
http://en.wikipedia.org/wiki/Plato's_allegory_of_the_cave a brief encyclopedia entry on
the allegory
http://foxborough.k12.ma.us/pc/PCdescription.html A cool project in which teachers
build a Plato’s “cave” for other educators
http://www.wccusd.k12.ca.us/stc/Waysofthinking/Lesson3B.htm A lesson plan for the
allegory
http://www.newcastle.edu.au/discipline/fine-art/theory/analysis/plato.htm A 400-yearold drawing of the Cave
http://web.sbu.edu/theology/apczynski/courses/CLAR%20101%20Intellectual%20Journe
y/Study%20Guide%20Files/Plato.htm
discussion questions
on how the movie The Matrix represents the Allegory of the Cave:
http://whatisthematrix.warnerbros.com/rl_cmp/new_phil_partridge.html
http://www.geocities.com/Hollywood/Theater/9175/neo/matrixplatoscave.html
http://www2.centenary.edu/fye/thematrix/main.html
places to find the Allegory:
http://204.185.19.89/aela/texts/plato_allegoryofthecave.htm
also has a
downloadable WORD file of the text you can print out.
http://www.ship.edu/~cgboeree/platoscave.html
http://www.wsu.edu:8080/~dee/GREECE/ALLEGORY.HTM
http://www.historyguide.org/ancient/allegory_b.html
http://www.wsu.edu:8080/~wldciv/world_civ_reader/world_civ_reader_1/plato.html#1
http://www.plotinus.com/plato_allegory_of_the_cave.htm
passages from Francis Bacon’s “Idols of the Mind” – his explanation for how we delude
ourselves, jumping off from Plato’s account:
http://www.whitworth.edu/Academic/Department/Core/Classes/CO250/Readings/fr_baco
.htm
on various prophets and prophecies:
http://www.crystalinks.com/prophecies.html
http://www.crystalinks.com/nostradamus.html
the text of “The Emperor’s New Clothes”:
www.andersen.sdu.dk/vaerk/hersholt/TheEmperorsNewClothes_e.html from the H C
Andersen center, with other informative links
http://hca.gilead.org.il/emperor.html
http://hjem.get2net.dk/chenero/hca/hcaev009_en2.html
http://www.pitt.edu/~dash/type1620.html other countries’ versions of the tale
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Oedipus Rex (sometimes titled Oedipus tyrannous, the title in Greek)
http://www.geocities.com/Athens/Aegean/4979/oedipus.html
http://etext.lib.virginia.edu/etcbin/browse-mixednew?tag=public&images=images/modeng&data=/texts/english/modeng/parsed&part=0&
id=SopOedi
http://books.mirror.org/gb.sophocles.html#articles many links with background on
Sophocles
http://www.temple.edu/classics/oedipus.html
a study guide for the play
on hubris:
http://www.odessa.edu/dept/english/dlane/eng2332/Pages/Hubris.html
a brief
newspaper article on hubris
http://www.commondreams.org/views04/0702-04.htm
On American hubris in Iraq,
by a former CIA officer writing as “anonymous” (His book recent is called Imperial
Hubris).
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Unit: What is Fair? (Measures of central tendency)
	
  
STAGE	
  1:	
  DESIRED	
  RESULTS	
  	
  	
  
Transfer	
  Goals:	
  
-

INVESTIGATE:	
  Predict	
  patterns	
  or	
  generalize	
  trends	
  based	
  on	
  new	
  data.	
  	
  

	
  

-

COMMUNICATE:	
  Explain	
  the	
  role	
  of	
  fairness	
  and	
  bias	
  in	
  sampling	
  and	
  its	
  effect	
  on	
  
data.	
  	
  	
   	
  

-

MODEL:	
  Construct	
  and	
  use	
  a	
  variety	
  of	
  methods	
  (i.e.,	
  organized	
  lists,	
  tree-‐diagrams,	
  
Fundamental	
  Counting	
  Principle)	
  to	
  frame	
  and	
  solve	
  real-‐world	
  problems.	
  

	
  
Understandings:	
  
-

Mathematics	
  can	
  give	
  us	
  tools	
  that	
  we	
  can	
  apply	
  to	
  complex	
  problems	
  that	
  involve	
  
numbers,	
  but	
  it	
  rarely	
  answers	
  all	
  our	
  questions	
  or	
  addresses	
  all	
  the	
  needs	
  in	
  a	
  
situation.	
  

-

Sometimes	
  different	
  mathematical	
  approaches	
  yield	
  different	
  solutions.	
  	
  
o Different	
  measures	
  of	
  central	
  tendency	
  yield	
  different	
  solutions	
  –	
  the	
  choice	
  
depends	
  upon	
  the	
  context.	
  

-

Not	
  all	
  solutions	
  to	
  real-‐world	
  uses	
  of	
  mathematics	
  are	
  perfect	
  or	
  beyond	
  
criticism.	
  Often,	
  we	
  must	
  defend	
  our	
  solutions	
  using	
  both	
  mathematical	
  and	
  non-‐
mathematical	
  evidence	
  and	
  reasoning.	
  	
  
o Questions	
  about	
  fairness	
  ultimately	
  involve	
  decisions	
  about	
  values,	
  so	
  math	
  is	
  
helpful	
  only	
  up	
  to	
  a	
  point.	
  

	
  
Essential	
  Questions	
  
-

What	
  is	
  the	
  best	
  solution	
  to	
  a	
  complex	
  problem?	
  How	
  can	
  I	
  know?	
  How	
  can	
  I	
  	
  
best	
  defend	
  and	
  communicate	
  my	
  thinking?	
  

-

What	
  is	
  fair?	
  How	
  can	
  mathematics	
  help	
  us	
  answer	
  that	
  question?	
  What	
  are	
  the	
  
limitations	
  of	
  mathematics	
  in	
  helping	
  us	
  answer	
  that	
  question?	
  What	
  is	
  the	
  fairest	
  
grading	
  system?	
  

-

How	
  can	
  we	
  best	
  use	
  mathematical	
  information	
  to	
  draw	
  non-‐mathematical	
  
conclusions?	
  

-

How	
  can	
  I	
  best	
  transform	
  this	
  data	
  into	
  useful	
  information?	
  
o When	
  should	
  mean,	
  median,	
  or	
  mode	
  be	
  used?	
  
o What	
  are	
  the	
  pros	
  and	
  cons	
  of	
  each	
  measure?	
  
o In	
  whose	
  interest	
  is	
  it	
  to	
  use	
  which	
  measure,	
  when?	
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STAGE	
  2:	
  	
  ASSESSMENT	
  EVIDENCE	
  
Performance	
  Task	
  
•

How	
  should	
  I	
  grade	
  you?	
  	
  Based	
  on	
  our	
  study	
  in	
  this	
  unit	
  of	
  various	
  measures	
  of	
  central	
  
tendency,	
  and	
  the	
  pros	
  and	
  cons	
  of	
  using	
  “averages”	
  (calculating	
  the	
  mean	
  and	
  other	
  
such	
  measures)	
  in	
  various	
  situations,	
  propose	
  and	
  defend	
  a	
  “fair”	
  grading	
  system	
  for	
  
use	
  in	
  this	
  school.	
  How	
  should	
  everyone’s	
  grade	
  in	
  classes	
  be	
  calculated?	
  Why	
  is	
  your	
  
system	
  fairer	
  than	
  the	
  current	
  system	
  (or:	
  why	
  is	
  the	
  current	
  system	
  the	
  fairest?)	
  
	
  

•

Rubrics:	
  Problem	
  Solving,	
  Presentation	
  Quality	
  
	
  

Other	
  Evidence	
  
•

Reflection	
  on	
  the	
  EQ:	
  What	
  is	
  ‘fair’	
  and	
  what	
  role	
  does	
  mathematics	
  play,	
  if	
  any,	
  in	
  the	
  
answer?	
  

•

Brief	
  constructed	
  response:	
  When	
  is	
  it	
  most	
  and	
  least	
  appropriate	
  to	
  use	
  the	
  various	
  
measures	
  of	
  central	
  tendency?	
  

•

Written	
  defense	
  of	
  solution	
  to	
  group	
  activities	
  (see	
  below)	
  

•

Quiz:	
  	
  calculate	
  mean,	
  median,	
  and	
  mode	
  for	
  24	
  different	
  exercises	
  

•

Homework	
  and	
  class-‐work	
  problems	
  (initial	
  answers	
  not	
  graded;	
  used	
  for	
  feedback	
  
to	
  student	
  and	
  adjustment	
  of	
  learning	
  plan)	
  

	
  

STAGE	
  3:	
  	
  LEARNING	
  ACTIVITIES	
  
1.	
  Small	
  Groups:	
  Who	
  Won	
  the	
  Race?	
  	
  [The	
  task	
  is	
  to	
  determine	
  which	
  class	
  won	
  a	
  1-‐mile	
  race	
  
in	
  which	
  everyone	
  ran,	
  and	
  in	
  which	
  the	
  data	
  about	
  place	
  of	
  finish	
  of	
  all	
  class	
  members	
  is	
  
ambiguous.]	
  
•

Students	
  work	
  in	
  small	
  groups,	
  with	
  guidance	
  from	
  teacher,	
  including:	
  
o suggestions	
  for	
  ways	
  to	
  solve	
  the	
  problem	
  prompt	
  to	
  see	
  if	
  other	
  solutions	
  
might	
  be	
  possible	
  
o prompt	
  to	
  graph	
  the	
  data	
  to	
  see	
  if	
  the	
  model	
  it	
  yields	
  is	
  helpful	
  
	
  

2.	
  Class,	
  small	
  group:	
  Brief	
  discussion	
  on	
  key	
  Question:	
  What	
  is	
  fair?	
  And	
  how	
  might	
  math	
  
help?	
  
•

“So,	
  Jo,	
  when	
  you	
  say	
  to	
  your	
  brother	
  ‘That’s	
  not	
  fair!’	
  what	
  do	
  you	
  mean?”	
  

•

“Why	
  do	
  we	
  say	
  that	
  it	
  is	
  fair	
  to	
  let	
  someone	
  have	
  a	
  do-‐over	
  in	
  mini-‐golf	
  or	
  kickball?”	
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•

“Is	
  it	
  fair	
  or	
  not	
  fair	
  to	
  factor	
  in	
  degree-‐of-‐difficulty	
  in	
  diving	
  competitions?”	
  

•

etc.	
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Ask	
  students	
  to	
  draw	
  some	
  tentative	
  conclusions	
  that	
  will	
  be	
  explored	
  and	
  ‘tested’	
  later	
  
in	
  the	
  unit	
  
	
  
3.	
  Class,	
  small	
  group:	
  Introduction	
  of	
  performance	
  task,	
  with	
  reminder	
  on	
  grading	
  policy	
  in	
  
this	
  class	
  
•

Do	
  a	
  KWL	
  –	
  what	
  do	
  we	
  know,	
  what	
  questions	
  do	
  we	
  have:	
  get	
  everyone	
  to	
  share	
  
different	
  examples	
  of	
  grading	
  policies	
  they	
  have	
  lived	
  under	
  or	
  heard	
  of	
  from	
  siblings	
  
and	
  parents,	
  collect	
  and	
  save	
  questions	
  for	
  later	
  use.	
  

	
  
4.	
  Class:	
  Direct	
  instruction	
  in	
  mean,	
  median,	
  mode,	
  with	
  practice	
  
•

Textbook	
  and	
  other	
  exercises	
  on	
  mean,	
  median,	
  and	
  mode	
  

	
  
5.	
  Class:	
  Discuss	
  further	
  on	
  the	
  question	
  of	
  fairness	
  –	
  
•

“What	
  do	
  we	
  mean	
  when	
  we	
  say	
  that	
  the	
  rules	
  of	
  a	
  game	
  of	
  chance	
  are	
  “not	
  fair”?	
  
What	
  role	
  does	
  math	
  play	
  in	
  our	
  judgment?	
  

•

“What	
  is	
  the	
  fairest	
  way	
  to	
  cut	
  and	
  distribute	
  a	
  piece	
  of	
  cake	
  between	
  two	
  people?	
  

•

“When	
  is	
  straight	
  majority	
  voting	
  “fair”	
  and	
  when	
  is	
  it	
  “not	
  fair”?	
  

•

“Why	
  did	
  our	
  Founders	
  think	
  it	
  fair	
  to	
  have	
  two	
  different	
  branches	
  of	
  Congress,	
  
assigned	
  in	
  2	
  different	
  ways”	
  (prompt,	
  as	
  needed,	
  to	
  remind	
  them)	
  

	
  
6.	
  Think,	
  pair,	
  share:	
  Q.	
  i	
  and	
  Q.	
  ii:	
  So,	
  when	
  should	
  we	
  use	
  mean,	
  median,	
  or	
  mode?	
  When	
  
shouldn’t	
  we?	
  Where	
  should	
  we	
  be	
  careful	
  in	
  using	
  each	
  measure?	
  	
  
	
  
•

Each	
  student	
  constructs	
  the	
  outline	
  of	
  a	
  problem	
  like	
  the	
  hook	
  problem—a	
  large	
  set	
  
of	
  data	
  that	
  yields	
  an	
  uncertain	
  solution	
  to	
  the	
  question	
  asked.	
  They	
  calculate	
  the	
  
“answer”	
  using	
  all	
  three	
  modes	
  of	
  central	
  tendency	
  and	
  record	
  each	
  one,	
  then	
  
choose	
  one	
  as	
  the	
  “best”	
  answer.	
  Each	
  student	
  writes	
  an	
  independent	
  defense	
  of	
  
that	
  answer.	
  Pairs	
  share	
  questions	
  and	
  answers,	
  trying	
  to	
  solve	
  the	
  other’s.	
  Pairs	
  
discuss,	
  offering	
  feedback	
  to	
  each	
  other	
  on	
  the	
  quality	
  of	
  the	
  other’s	
  solution	
  and	
  
defense.	
  Whole	
  class	
  discusses	
  examples,	
  and	
  tries	
  to	
  answer	
  the	
  Unit	
  Questions	
  i.	
  
and	
  ii.	
  	
  

•

Whole	
  class/small	
  group:	
  EQ	
  -‐	
  In	
  whose	
  interest	
  is	
  it	
  to	
  use	
  mean/median/mode?	
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•

Consider	
  the	
  question	
  of	
  usefulness	
  in	
  computing	
  averages:	
  
o When	
  is	
  it	
  most	
  useful	
  to	
  know	
  the	
  “average”	
  in	
  various	
  circumstances	
  (e.g.	
  
salaries,	
  home	
  prices,	
  batting	
  average,	
  price	
  of	
  a	
  new	
  car)?	
  When	
  is	
  it	
  not	
  
useful,	
  even	
  misleading?	
  What	
  other	
  information	
  is	
  needed	
  before	
  an	
  
individual	
  can	
  act	
  wisely	
  (e.g.	
  can	
  I	
  afford	
  to	
  buy	
  a	
  new	
  car?	
  Who	
  is	
  the	
  best	
  
hitter	
  to	
  send	
  up	
  now	
  as	
  a	
  pinch	
  hitter?)?	
  
o Small	
  group	
  task:	
  come	
  up	
  with	
  a	
  situation	
  where,	
  depending	
  upon	
  your	
  point	
  
of	
  view,	
  one	
  group	
  would	
  want	
  to	
  use	
  one	
  measure	
  while	
  the	
  other	
  would	
  not	
  
want	
  that	
  one	
  at	
  all.	
  (e.g.	
  employee	
  wants	
  a	
  raise	
  to	
  the	
  median	
  salary,	
  while	
  
employer	
  wants	
  to	
  offer	
  the	
  mean	
  salary).	
  Each	
  group	
  will	
  have	
  to	
  explain	
  
their	
  sample	
  argument	
  (and	
  a	
  solution	
  to	
  the	
  argument,	
  if	
  there	
  is	
  one)	
  to	
  the	
  
whole	
  class.	
  Whole	
  class	
  discussion	
  of	
  the	
  essential	
  question,	
  based	
  on	
  the	
  
examples.	
  Each	
  student	
  writes	
  an	
  answer	
  in	
  their	
  math	
  journal.	
  

	
  
7.	
  Class/small	
  group.	
  How	
  important	
  is	
  range	
  (variation)	
  and	
  trend	
  when	
  reaching	
  a	
  
solution?	
  	
  Should	
  they	
  matter	
  in	
  assigning	
  a	
  final	
  result?	
  Should	
  you	
  be	
  rewarded	
  or	
  
penalized	
  for	
  consistency/inconsistency	
  and	
  downward/upward	
  trend?	
  Students	
  investigate	
  
several	
  situations	
  and	
  draw	
  conclusions	
  (national	
  team	
  ranking	
  systems,	
  Olympic	
  scoring,	
  
won-‐loss	
  records,	
  stock	
  market,	
  etc.)	
  Students	
  divide	
  into	
  self-‐selected	
  groups,	
  solve	
  
different	
  problems	
  in	
  these	
  groups,	
  and	
  present	
  the	
  problem,	
  the	
  thinking,	
  and	
  the	
  solution	
  
to	
  the	
  class.	
  	
  
	
  
o Scenario:	
  Because	
  of	
  your	
  expertise	
  in	
  math,	
  you	
  have	
  been	
  hired	
  as	
  a	
  consultant	
  by	
  
[choose	
  one:	
  NFL,	
  Southern	
  Conference,	
  Rock	
  Hall	
  of	
  Fame,	
  Olympic	
  Skating	
  
Committee]	
  to	
  recommend	
  a	
  more	
  fair	
  way	
  of	
  assigning	
  scores.	
  Propose	
  and	
  defend	
  
your	
  idea	
  to	
  the	
  Executive	
  Committee...	
  
	
  
8.	
  Class:	
  Return	
  to	
  the	
  original	
  problem	
  of	
  the	
  unit:	
  “Now	
  who	
  do	
  you	
  think	
  won	
  the	
  class	
  1-‐
mile	
  race,	
  discussed	
  in	
  the	
  opening	
  lesson?”	
  Using	
  what	
  has	
  been	
  learned,	
  students	
  re-‐
evaluate	
  the	
  problem	
  and	
  their	
  solutions	
  to	
  it.	
  
	
  
9.	
  Individual:	
  Final	
  Task/Question:	
  So,	
  given	
  all	
  we	
  have	
  learned,	
  what	
  is	
  the	
  fairest	
  grading	
  
system?	
  	
  
	
  
10.	
  Think,	
  pair	
  share:	
  Question	
  Students	
  first	
  write	
  an	
  answer	
  in	
  their	
  journal,	
  discuss	
  their	
  
answers	
  in	
  pairs,	
  and	
  share	
  answers	
  in	
  class.	
  Any	
  remaining	
  questions	
  are	
  filed	
  away	
  for	
  
another	
  unit	
  on	
  the	
  same	
  issues.	
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Global Interdependence
Douglas Tsoi

Course Description

"The function of education is to teach one to think intensively and to think critically... we
must remember that intelligence is not enough. Intelligence plus character - that is the
goal of true education." –Martin Luther King, Jr.
This course will familiarize students with the historical context for current events in the world.
We will examine changes in the political, environmental and social world since the Industrial
Revolution, with a special view to the Friends’ concerns.
A set of recurring questions drive the course, and permit us to link the content to our lives:
1. Whom should we care for? How do we identify ourselves?
2. What causes conflict? Why do people abuse their power over others?
3. Does global interdependence help or harm the people involved? How do our economic
and political choices affect others?
4. Do human beings have rights? Are people "equal"? What does it mean to say that
people have “rights” and are all “equal”?
5. What responsibilities do we have to others in the world? What responsibilities do
governments have to people? What responsibilities do corporations have to people?
6. Is there right and wrong? If there is right and wrong, how do I come to know it? How
does one live in the world with integrity? How well do my choices, words, and actions
reflect my values?
7. What habits and attitudes do I need to be successful in life? How can ‘Global’ help?
8. What information should you trust? How do we know what to believe? How do we
know what we know about the past? What are the key challenges and responsibilities
of historians?
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Academic Skills
Students will be evaluated on their ability and progress in:
1.
•
•
•
•
•
•
•
2.
•
•
•
•
3.
•
•
•
•
•
•
•
•
4.

Academic organization
Recording homework assignments in an assignment calendar.
Keeping a binder organized.
Finding handouts previously given out in class.
Being punctual
Turning in assignments in on time.
Planning ahead for major assignments and tests.
Scheduling intermediate objectives to reach final goals.
Reading and note-taking
Taking efficient and accurate notes using the Cornell method.
Understanding the reading homework well enough for classroom discussion
Annotating Cornell notes in class by discerning a classroom discussion’s important
points.
Making notes accurate enough to be helpful in studying for tests.
Discussion
Listening actively and learning from others.
Understanding and using rhetorical patterns in discussion.
Speaking articulately and persuasively, clearly and loudly.
Organizing thoughts before speaking, staying on topic.
Understanding someone else’s point of view.
Verbally interacting with counterpoints and new ideas from others.
Recognizing when an opinion may hurt another’s feelings and framing that opinion
diplomatically.
Recognizing one’s responsibility in a learning community to share but not dominating
discussion. Encouraging others to share, being respectful and courteous of others.

•
•
•
•
•
•
•
•

Critical thinking and logical reasoning
Understanding cause and effect.
Recalling key concepts and facts in detail with ease
Applying those concepts and facts to new situations.
Finding conceptual connections between disparate historical events.
Recognizing learned concepts in newspapers and in new material.
Making a clear and forceful argument that is logically justifiable.
Knowing how to critically analyze material.
Evaluating and assessing bias and perspective.

•
•
•

Essay writing
Preparing an outline before writing.
Writing a paper without typographical or grammatical mistakes.
Answering an essay question with a forceful thesis statement.

5.
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•
•
•
•
•
•
•

Organizing a five-paragraph essay, using topic sentences.
Writing topic sentences that are concrete arguable contentions, not factual statements.
Supporting topic sentences with sound logic and specific historical examples.
Writing clearly and powerfully, with no fluff.
Turning in a clean, presentable paper.
Anticipating objections to one’s argument.
Catching a reader's attention with interesting introduction and conclusion paragraphs.

•
•
•
•
•
•
•

Research paper
Researching using library resources.
Organizing information and developing a thesis.
Citing sources, making a bibliography.
Understanding and avoiding plagiarism.
Evaluating the credibility of sources.
Turning in a paper without typographical or grammatical mistakes.
Writing clearly.

•
•
•
•
•
•
•
•
•
•
•
•

Self-reflection and moral development
Always conducting oneself with integrity
Knowing how well one is doing academically without a teacher’s evaluation.
Identifying what skills need improving.
Making and following a plan to improve those skills.
Working with determination, especially after disappointment; taking pride in one’s work
Setting high personal expectations for intellectual development.
Self-advocating for one’s academic and personal needs.
Knowing why one believes in something.
Understanding one’s own bias.
Thinking less egocentrically and ethnocentrically about social and moral problems.
Developing and expressing one’s values concerning global citizenship.
Standing up for one’s beliefs while being open to change.

6.

7.

Students should have a deep understanding of the following concepts: Industrialization,
Colonialism, Imperialism, Nationalism, Totalitarianism, Marxism/Communism, Cold War,
Economic Globalization, Capitalism, Liberal Democracy, environmental dilemmas, state
sovereignty, genocide, apartheid, the United Nations, the international community, human rights,
propaganda, mass media, consumerism, self-determination, ideology.
Students should become very skilled in S. H. E. – providing Specific Historical Evidence
(and argument) whenever speaking in class or writing papers.
“What we are engaged in here isn’t a chance conversation, but a dialogue about the way we
ought to live our lives.” - Socrates
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CORE LITERATURE CONTENT FOCUS
FOR GRADES 1-8

THEMES FOR THE STUDY OF LITERATURE

I.

Aesthetics

II.

Attributes of Human Nature

III.

Elements of a Story

IV.

Epistemology

V.

Interaction Between Culture and Literature

VI.

Literary Devices (As tools)

VII. Personal Identity
VIII. Structure and Function of Language
IX.

Structure and Function of Genres
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Grade 1
Core Literature Novel

Essential Question (Related Theme
Indicated in Parentheses)

Little Chick’s Friend Duckling
By: Mary DeBall Kwitz

Can you use what you know about the
setting of a story to draw a detailed
picture? (IX)

Frog and Toad Together
By: Arnold Lobel

What can we infer about the traits of a
person (real or fictitious) from the actions
he/she takes? (II)
When we know the traits of a person, can we
predict the actions he/she will take? (II)
What character traits define me? (II)
How is each genre structured? (IX)

Little Bear’s Friend
By: Else Holmelund Minarik

How is fantasy used to accomplish the
purposes of the author? (VI)
What can we infer about the traits of a
character by the action he/she takes? (II)
When we know the traits of a character, can
we predict the actions he/she will take? (II)
What character traits define me? (II)
How is each genre structured? (IX)

Stone Soup
By: Ann McGovern

How is each genre structured? (IX)
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Grade 2
Core Literature Novel

Essential Question (Related Theme
Indicated in Parentheses)

Miss Nelson Is Missing!
By: Harry Allard

Who am I? (VII)
Who/what influences me? (VII)
What do I want my future to be like?
(VII)
How can I influence my future? (VII)
What can we infer about the traits of a
person (real or fictitious) from the
actions he/she takes? (II)
When we know the traits of a person,
can we predict the actions he/she will
take? (II)
What character traits define me? (II)
What character traits do I aspire to? (II)
What actions could I take to strengthen
the character traits to which I aspire?
(II)

A Chair For My Mother
By: Vera B. Williams

Who am I? (VII)
Who/what influences me? (VII)
What do I want my future to be like?
(VII)
How can I influence my future? (VII)
What is really important to me? (VII)
What can we infer about the traits of a
person (real or fictitious) from the
actions he/she takes? (II)
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Grade 2 (continued)
Core Literature Novel

Essential Question (Related Theme
Indicated in Parentheses)

A Chair for My Mother
By: Vera B. Williams

What are character traits of great people?
(II)
When we know the traits of a person,
can we predict the actions he/she will
take? (II)
What character traits define me? (II)
What character traits do I aspire to? (II)
What actions could I take to strengthen
the character traits to which I aspire?
(II)
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Grade 3
Core Literature Novel

Essential Question (Related Theme
Indicated in Parentheses)

Ramona Quimby Age 8
By: Beverly Cleary

What can we infer about the traits of a
person (real or fictitious) from the
actions he/she takes? (II)
When we know the traits of a person,
can we predict the actions he/she will
take? (II)
What character traits define me? (II)
What character traits do I aspire to? (II)
How does culture influence literature
and how does literature influence
culture? (V)
How is each genre structured? (IX)
What is the intended impact of each
genre on its audience? (IX)
How do authors use literary devices to
accomplish their purposes? (IX)
What is good literature within each
genre? (IX)

The Courage of Sarah Noble
By: Alice Dalgliesh

What can we infer about the traits of a
character by the action he/she takes? (II)
When we know the traits of a character,
can we predict the actions he/she takes?
(II)
What are the character traits of great
people? (II)
What character traits define me? (II)
What character traits do I aspire to? (II)
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Grade 3 (continued)
Core Literature Novel

Essential Question (Related Theme
Indicated in Parentheses)

The Courage of Sarah Noble
By: Alice Dalgliesh

How is the setting defined and used to
tell the story? (III)
How is the plot structured and used to
tell the story? (III)
What is beautiful? (I)
How do I find beauty? (I)
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Grade 4
Core Literature Novel

Essential Question (Related Theme
Indicated in Parentheses)

The Cricket in Times Square
By: George Selden

What can we infer about the traits of a
person (real or fictitious) from the
actions he/she takes? (II)
When we know the traits of a person,
can we predict the actions he/she will
take? (II)
What character traits define me? (II)
How is each genre structured? (IX)
How do authors use literary devices to
accomplish their purposes? (IX)
What is beautiful? (I)
How do I find beauty? (I)
Why is beauty important? (I)

In the Year of the Boar and
Jackie Robinson
By: Bette Bao Lord

Who am I? (VII)
How can I influence my future? (VII)
What is really important to me? (VII)
What can we infer about the traits of a
person (real or fictitious) from the
actions he/she takes? (II)
When we know the traits of a person,
can we predict the actions he/she will
take? (II)
What are character traits of great people?
(II)
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Grade 4 (continued)
Core Literature Novel

Essential Question (Related Theme
Indicated in Parentheses)

In the Year of the Boar and
Jackie Robinson
By: Bette Bao Lord

Why do people create literature? (V)
How does culture influence literature
and how does literature influence
culture? (V)
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Grade 5
Core Literature Novel

Essential Question (Related Theme
Indicated in Parentheses)

Hatchet
By: Gary Paulsen

Who am I? (VII)
Who/what defines me? (VII)
What do I want my future to be like?
(VII)
How can I influence my future? (VII)
What is really important to me? (VII)
What can we infer about the traits of a
character by the actions he/she takes?
(II)
What attributes define me? (II)
What actions could I take to strengthen
the character traits to which I aspire?
(II)
How is the plot structured and used to
tell the story? (III)
How is descriptive language used to
accomplish the purposes of the author?
(VI)
What is the intended impact of each
genre on its audience? (IX)
How do authors use literary devices to
accomplish their purpose? (IX)

From the Mixed-Up Files of
Mrs. Basil E. Frankweiler
By: E.L. Konigsburg

Who/what influences me? (VII)
What are the patterns in my life? (VII)
What do I want my future to be like?
(VII)
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Grade 5 (continued)
Core Literature Novel

Essential Question (Related Theme
Indicated in Parentheses)

From the Mixed-Up Files of
Mrs. Basil E. Frankweiler
By: E.L. Konigsburg

How can I influence my future? (VII)
What is really important to me? (VII)
What can we infer about the traits of a
person (real or fictitious) from the
actions he/she takes? (II)
What character traits define me? (II)
What is beautiful? (I)
What is truth? (IV)
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Grade 6
Core Literature Novel

Essential Question (Related Theme
Indicated in Parentheses)

Mrs. Frisby and the Rats of NIMH
By: Robert C. O’Brien

What can we infer about the traits of a
person from the actions he/she takes?
(II)
When we know the traits of a person,
can we predict the actions he/she will
take? (II)
How is fantasy structured? (IX)
How do authors use literary devices to
accomplish their purposes? (IX)

Sadako and the Thousand Paper Cranes
By: Eleanor Coerr

What can we infer about the traits of a
person from the actions he/she takes?
(II)
When we know the traits of a person,
can we predict the actions he/she will
take? (II)
What are the character traits of great
people? (II)
How do authors use literary devices to
accomplish their purposes? (IX)

Song of the Trees
By: Mildred O. Taylor

What can we infer about the traits of a
person from the actions he/she takes?
(II)
When we know the traits of a person,
can we predict the actions he/she will
take? (II)
How does culture influence literature
and how does literature influence
culture? (V)
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Grade 6 (continued)
Core Literature Novel

Essential Question (Related Theme
Indicated in Parentheses)

Song of the Trees
By: Mildred O. Taylor

What is the intended impact of historical
fiction on its audience? (IX)
How do authors use literary devices to
accomplish their purposes? (IX)

31

Grade 7
Core Literature Novel

Essential Question (Related Theme
Indicated in Parentheses)

The Witch of Blackbird Pond
By: Elizabeth George Speare

What can we infer about the traits of a
person from the actions he/she takes?
(II)
When we know the traits of a person,
can we predict the actions he/she will
take? (II)
Why do people create literature? (V)
How does culture influence literature
and how does literature influence
culture? (V)
How is historical fiction structured?
(IX)
What is truth? (IV)
How do I find truth? (IV)
Why is truth important? (IV)

The High King
By: Lloyd Alexander

Who am I? (VII)
How can I influence my future? (VII)
What is really important to me? (VII)
What can we infer about the traits of a
person from the actions he/she takes?
(II)
When we know the traits of a person,
can we predict the actions he/she will
take? (II)
What are the character traits of great
people? (II)
What character traits do I aspire to? (II)
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Grade 7 (continued)
Core Literature Novel

Essential Question (Related Theme
Indicated in Parentheses)

The High King
By: Lloyd Alexander

What actions could I take to strengthen
the character traits to which I aspire?
(II)
How is fantasy structured? (IX)
What is the intended impact of fantasy
on its audience? (IX)
Why is truth important? (IV)

The Outsiders
By: S.E. Hinton

What can we infer about the traits of a
person from the actions he/she takes?
(II)
When we know the traits of a person,
can we predict the actions he/she will
take? (II)
What character traits define me? (II)
What character traits do I aspire to? (II)
Why do people create literature? (V)
How does culture influence literature
and how does literature influence
culture? (V)
How is a realistic fiction structured?
(IX)
What is the intended impact of the
autobiography on its audience? (IX)
What makes good realistic fiction? (IX)
What is truth? (IV)
How do I find truth? (IV)
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Grade 8
Core Literature Novel

Essential Question (Related Theme
Indicated in Parentheses)

Heroes, Gods, and Monsters
of Greek Myth
By: Bernard Evslin

What can we infer about the traits of a
person from the actions he/she takes?
(II)
When we know the traits of a person,
can we predict the actions he/she will
take? (II)
Why do people create literature? (V)
How does literature communicate ideas
about the authors and audiences? (V)
How does culture influence literature
and how does literature influence
culture? (V)
How is myth structured? (IX)
What is the intended impact of myth on
its audience? (IX)
How do authors use literary devices to
accomplish their purposes? (IX)
What makes a good myth? (IX)

To Kill a Mockingbird
By: Harper Lee

What can we infer about the traits of a
person from the actions he/she takes?
(II)
When we know the traits of a person,
can we predict the actions he/she will
take? (II)
How does culture influence literature
and how does literature influence
culture? (V)
How is historical fiction structured?
(IX)
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Grade 8 (continued)
Core Literature Novel

Essential Question (Related Theme
Indicated in Parentheses)

To Kill a Mockingbird
By: Harper Lee

How do authors use literary devices to
accomplish their purposes? (IX)
What makes a good work of historical
fiction? (IX)
What is truth? (IV)
How do I find truth? (IV)
Why is truth important? (IV)

Night
By: Elie Wiesel

How is the plot structured and used to
tell the story? (III)
How are characters defined and used to
tell the story? (III)
How are the following literary devices
used to accomplish the purposes of the
author? flashbacks, metaphors, symbols,
dialogue, figurative language, imagery,
irony, point of view and tone (VI)
What can we infer about the traits of a
character by the actions he/she takes?
(II)
When we know the traits of a character,
can we predict the actions he/she will
take? (II)
What are the character traits of great
people? (II)
What character traits define me? (II)
Why do people create literature? (V)
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Grade 8 (continued)
Core Literature Novel

Essential Question (Related Theme
Indicated in Parentheses)

Night
By: Elie Wiesel

How does literature communicate ideas
about the authors and audiences? (V)
How do people develop, use, and
evaluate criticisms of literature? (V)
How is each genre structured? (IX)
What is the intended impact of each
genre on its audience? (IX)
What is good literature within each
genre? (IX)
What is truth? (IV)
How do I find truth? (IV)
Why is truth important? (IV)

The Contender
By: Robert Lipsyte

Who am I? (VII)
Who/what influences me? (VII)
What do I want my future to be like?
(VII)
How can I influence my future? (VII)
What can we infer about the traits of a
person from the actions he/she takes?
(II)
When we know the traits of a person,
can we predict the actions he/she will
take? (II)
What are character traits of great people?
(II)
What character traits do I aspire to? (II)
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Grade 8 (continued)
Core Literature Novel

Essential Question (Related Theme
Indicated in Parentheses)

The Contender
By: Robert Lipsyte

What actions could I take to strengthen
the character traits to which I aspire?
(II)
How is realistic fiction structured? (IX)
What is the intended impact of realistic
fiction on its audience? (IX)
How did Robert Lipsyte use literary
devices to accomplish his purposes?
(IX)
What is good realistic fiction? (IX)
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Recommended Contexts and Essential Questions
Each theme includes a number of recommended contexts for exploration.
Teachers are encouraged to engage students in the various themes
by considering historical, contemporary, and future perspectives as
appropriate. Teachers should assume complete flexibility in resource
selection and instructional exploration of the six themes. The recommended
contexts are not intended as prescriptive or required, but rather they serve
as suggestions for addressing the themes.
One way to design instruction with the themes is to identify overarching
essential questions to motivate learners and to guide classroom
investigations, learning activities, and performance assessments. Essential
questions are designed to spark curiosity and engage students in real-life,
problem-solving tasks. They allow students to investigate and express
different views on real world issues, make connections to other disciplines,
and compare aspects of the target culture(s) to their own. Essential
questions also lend themselves well to interdisciplinary inquiry, asking
students to apply skills and perspectives across content areas while working
with content from language, literature, and cultures of the Spanish-speaking
world.

Integrating Themes, Recommended Contexts,
and Essential Questions
AP Spanish Language and Culture teachers are encouraged to consider the
interconnectedness of the themes. A unit on environmental issues (Global
Challenges) might, for example, touch upon recommended contexts from
more than one theme. Students might study inventions as catalysts of
change (Science and Technology), influences from religious beliefs or social
values (Personal and Public Identities), or the aesthetics of eco-friendly
architecture (Beauty and Aesthetics).
The recommended contexts for exploring a theme can be varied depending
on available authentic materials, teacher-developed resources, and
commercially produced materials, as well as teacher creativity and student
interest. The design of the course should include essential questions that
will capture students’ interest, engaging authentic materials, and learning
activities that help students consider themes across time and across cultures.
It should be noted that literature is not merely a recommended context
for one of the course themes (Beauty and Aesthetics) but should serve as a
powerful vehicle for delivering content to address all of the themes. Literary
works may be incorporated throughout the AP Spanish Language and
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Culture course in relation to a variety of themes, such as the environment
(Global Challenges), rites of passage (Contemporary Life), or issues of
cultural assimilation (Personal and Public Identities).

Themes, Recommended Contexts, and
Overarching Essential Questions
Theme: Global Challenges / Los desafíos mundiales
Recommended Contexts:
• Economic Issues / Los temas económicos
• Environmental Issues / Los temas del medio ambiente
• Philosophical Thought and Religion / El pensamiento filosófico y la
religión
• Population and Demographics / La población y la demografía
• Social Welfare / El bienestar social
• Social Conscience / La conciencia social

Overarching Essential Questions:
• What environmental, political, and social issues pose challenges to
societies throughout the world? / ¿Cuáles son los desafíos sociales,
políticos y del medio ambiente que enfrentan las sociedades del
mundo?
• What are the origins of those issues? / ¿Cuáles son los orígenes de
esos desafíos?
• What are possible solutions to those challenges? / ¿Cuáles son
algunas posibles soluciones a esos desafíos?

Theme: Science and Technology / La ciencia y la tecnología
Recommended Contexts:
• Access to Technology / El acceso a la tecnología
• Effects of Technology on Self and Society / Los efectos de la
tecnología en el individuo y en la sociedad
• Health Care and Medicine / El cuidado de la salud y la medicina
• Innovations / Las innovaciones tecnológicas
• Natural Phenomena / Los fenómenos naturales
• Science and Ethics / La ciencia y la ética
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Overarching Essential Questions:
• How do developments in science and technology affect our lives? /
¿Qué impacto tiene el desarrollo científico y tecnológico en nuestras
vidas?
• What factors have driven innovation and discovery in the fields of
science and technology? / ¿Qué factores han impulsado el desarrollo
y la innovación en la ciencia y la tecnología?
• What role does ethics play in scientific advancement? / ¿Qué papel
cumple la ética en los avances científicos?

Theme: Contemporary Life / La vida contemporánea
Recommended Contexts:
• Education and Careers / La educación y las carreras profesionales
• Entertainment / El entretenimiento y la diversión
• Travel and Leisure / Los viajes y el ocio
• Lifestyles / Los estilos de vida
• Relationships / Las relaciones personales
• Social Customs and Values / Las tradiciones y los valores sociales
• Volunteerism / El trabajo voluntario

Overarching Essential Questions:
• How do societies and individuals define quality of life? / ¿Cómo
definen los individuos y las sociedades su propia calidad de vida?
• How is contemporary life influenced by cultural products,
practices, and perspectives? / ¿Cómo influyen los productos
culturales, las prácticas y las perspectivas de la gente en la vida
contemporánea?
• What are the challenges of contemporary life? / ¿Cuáles son los
desafíos de la vida contemporánea?

Theme: Personal and Public Identities / Las identidades personales
y públicas
Recommended Contexts:
• Alienation and Assimilation / La enajenación y la asimilación
• Heroes and Historical Figures / Los héroes y los personajes históricos
• National and Ethnic Identities / La identidad nacional y la
identidad étnica
• Personal Beliefs / Las creencias personales
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• Personal Interests / Los intereses personales
• Self-Image / La autoestima

Overarching Essential Questions:
• How are aspects of identity expressed in various situations? /
¿Cómo se expresan los distintos aspectos de la identidad en diversas
situaciones?
• How do language and culture influence identity? / ¿Cómo influyen
la lengua y la cultura en la identidad de una persona?
• How does one’s identity develop over time? / ¿Cómo se desarrolla la
identidad de una persona a lo largo del tiempo?

Theme: Families and Communities / Las familias y las
comunidades
Recommended Contexts:
• Customs and Values / Las tradiciones y los valores
• Education Communities / Las comunidades educativas
• Family Structure / La estructura de la familia
• Global Citizenship / La ciudadanía global
• Human Geography / La geografía humana
• Social Networking / Las redes sociales

Overarching Essential Questions:
• What constitutes a family in different societies? / ¿Cómo se define la
familia en distintas sociedades?
• How do individuals contribute to the well-being of communities? /
¿Cómo contribuyen los individuos al bienestar de las comunidades?
• How do the roles that families and communities assume differ
in societies around the world? / ¿Cuáles son las diferencias en los
papeles que asumen las comunidades y las familias en las diferentes
sociedades del mundo?

Theme: Beauty and Aesthetics / La belleza y la estética
Recommended Contexts:
• Architecture / La arquitectura
• Defining Beauty / Definiciones de la belleza
• Defining Creativity / Definiciones de la creatividad
• Fashion and Design / La moda y el diseño
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• Language and Literature / El lenguaje y la literatura
• Visual and Performing Arts / Las artes visuales y escénicas

Overarching Essential Questions:
• How are perceptions of beauty and creativity established? / ¿Cómo
se establecen las percepciones de la belleza y la creatividad?
• How do ideals of beauty and aesthetics influence daily life? / ¿Cómo
influyen los ideales de la belleza y la estética en la vida cotidiana?
• How do the arts both challenge and reflect cultural perspectives? /
¿Cómo las artes desafían y reflejan las perspectivas culturales?
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