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Essential Question for Session 

How do we design 
“space” in our 

classrooms, our 
schools, and our 
homes to help all 
children develop 
and achieve their 

dreams? 
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BIG, HAIRY, AUDACIOUS GOAL 

To design space 
in current 

curriculum to 
create a student-
centered learning 

experience 
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CAPTURING YOUR THINKING 

•  TodaysMeet: 
https://todaysmeet.com/casciac 

•  Twitter: #casciac 
•  Text: 203-565-1123 
•  Face-to-face: mutterings, small 

groups, design challenges 
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MY RESPONSIBILITIES 

•  Explain key principles around 
personalization 

•  Work shoulder to shoulder to articulate 
broader aims of  schooling for your 
curricular program 

•  Provide feedback on accessibility of  
language, ideas, and tasks 
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MASTERY BASED LEARNING 
•  “A description of  the process by 

which students develop thorough 
knowledge and understanding of  
critical content skills required for 
graduation and to be college- and 
career-ready.” 

•  “Students progress based on 
demonstrated mastery of 
competencies rather than seat time.”  
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CLARIFICATION 
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WAIT, WHAT? 
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STUDENT VOICE AND CHOICE 

•  Expectations for movement through a 
learning progression and graduation 

•  Multiple demonstrations of  knowledge 
and skill to measure student competency  

•  Allow learners to demonstrate mastery of  
a graduation competency both through 
school courses and outside opportunities 
based on prior knowledge and learning  
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UNDERLYING POTENTIAL 
CHANGES 

“Districts review and possibly revise 
as needed: school schedule, use of  
time, rank in class, co-curricular 
participation, technology usage, 
grade level placement, honor roll, 
grading practices as is necessary to 
implement Mastery-Based 
Learning.”  
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STATE GUIDELINES 

•  Identify local graduation competencies 
that align with state standards 

•  Employ a variety of  instructional 
strategies that foster both individualized 
learning and mastery of  competencies 

•  Promote opportunities for rigor, 
enrichment, and enhancement 

•  Provide avenues of  support for learners 
who demonstrate need for additional 
assistance 
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MAY THE FORCE BE WITH YOU 
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GOLDEN CIRCLE 
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GOLDEN CIRCLE 
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PROBLEM: WE ARE TRAINING OUR 
STUDENTS AS IF WE LIVE IN A 

PREDICTABLE WORLD. 
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EFFICIENCY TRUMPS 
EVERYTHING 

•  Knowledge is a collection of  facts about the 
world and procedures for how to solve 
problems.  

•  The goal of  schooling is to get these facts and 
procedures into the student’s head.  

•  Teachers know these facts and procedures and 
their job is to transmit them to students.  

•  Simpler facts and procedures should be 
learned first.  

•  The way to determine the success of  schooling 
is to test the students to see how many facts 
and procedures they have acquired.  
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“If  you do a job where someone 
tells you exactly what to do, he 
will find someone cheaper than 
you to do it. And yet our schools 
are churning out kids who are 
stuck looking for jobs where the 
boss tells them exactly what to 
do.” 

— Seth Godin 
Stop Stealing Dreams 17 



LEARNING IN A 
CONTEMPORARY WORLD 

Messy problems 

Dizzying amount 
of information 

Growing 
intolerance for 
boredom 

Struggling on 
what matters 

Making sense of 
humanity and 
human nature 
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LEARNING EXPERIENCES 

•  Focus on complexity 
of  a problem 

•  Interdisciplinary in 
nature  

•  Grounded in 
authentic tasks 

•  Value capacity to 
think and work 
interdependently 
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REALITY FOR MANY 

What we hope for 
our students often 
does not line up 

with the daily work 
we assign them.  
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THE REAL “HIGH STAKES”
 

“The one 
who thinks 
learns.” 

— Judy Willis, 
Neurologist, 

Educator, Author 
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“We are not brains disembodied in the 
bucket sitting in the corner. And likewise, 
we don't learn by having information 
stuck into our brains. It doesn't work 
that way. We have to learn more actively 
than that. So it is not true that you can 
plug the world into the brain and thereby 
know everything. Instead, knowledge has 
to built.”  

— Kurt Fischer 
Harvard Mind, Brain and Education Institute 
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THE REAL “HIGH STAKES” 

“The world no longer 
cares how much you 
know; the world cares 
about what you can do 
with what you know.”  

  
    — Tony Wagner 
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TODAY’S MEET 

•  HOPE: What are your aspirations for 
your students? 

•  REALITY: What are the daily 
priorities with students? What do you 
spend most of your time on? 
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QUICK HISTORY OF MY WORK 
IN CONNECTICUT 

•  Taught @ Newtown High School for 8 yrs 
•  Consulted with CREC and EDCONN for 6 

years 
•  Moved to Virginia and have been 

independent consultant for 6 years in CT 
working on curriculum, assessment and 
instruction projects 

•  Co-author of  Personalized Learning White 
Paper for CAPS 
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DEFINITION OF  
PERSONALIZED LEARNING 

“Personalized learning is a 
progressively student –driven model 
where students deeply engage in 
meaningful, authentic, and rigorous 
challenges to demonstrate desired 
outcomes.” 

— Zmuda, Curtis and Ullman (2015) 
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CONNECTIONS 
MASTERY-BASED 
LEARNING 

•  Student voice and choice 
on what and how they 
learn  

•  Mastery of competencies 
is flexible and varied  

•  Instruction individualized 
based on student need  

•  Authentic learning 
opportunities beyond 
classroom  

PERSONALIZED LEARNING 

•  Student voice and choice 
on what and how they 
learn  

•  Mastery of competencies 
is flexible and varied  

•  Instruction individualized 
based on student need  

•  Authentic learning 
opportunities beyond 
classroom  
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INSIGHTS with Bena Kallick 

• Co-creation 
• Voice 
• Social 

construction 
• Self-discovery 
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KEY DIFFERENCES 

INDIVIDUALIZATION 

•  Student controls the 
pace of  the topic as 
well as when to 
demonstrate mastery.  

•  Teacher drives 
instruction through 
teacher-created tasks 
and related lesson 
plans.  

DIFFERENTATION 

•  Student selects from a 
range of  content, 
process, and/or 
product options to meet 
the requirements.  

•  Teacher tailors 
instruction based on 
individual student need 
and preference. 
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FROM ACTION RESEARCH 

Teams of 3-4 – Each 
person describes: 
•  One of  the most 

meaningful learning 
experiences I have 
had was…  

•  Because… 
•  Goal is to create a 

list of  common 
traits –report out on 
TodaysMeet 
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FROM STUDENTS 

•  We want to do work that makes a 
difference to us and to our world. 

•  We want to learn with the media of  our 
times.  

•  We want to do work that is relevant, 
meaningful and authentic.  

•  We want to be engaged intellectually.  
•  We want stronger relationships with our 

teachers [staff], with each other and with 
our communities. 
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FROM POWERFUL VOICES 
 

Read 1 pager of  
quotations and 

reflect on 
statements that 

resonate with you. 

Chat in person and 
on TodaysMeet 

about what sticks 
with you. 
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“We have to stop 
thinking of  an 
education as 
something that is 
delivered to us 
and instead see it 
as something we 
create for 
ourselves.” 

— Stephen Downes 
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MAKING THE CASE 
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GOLDEN CIRCLE 
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PAYING ATTENTION TO WHAT 
MATTERS MOST 
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SAVE THE LAST WORD FOR ME 
PROTOCOL STEPS 

1.  Take 10 minutes to read the article and 
highlight a sentence or passage that you 
would like to explore with others. 

2.  Person #1 will read text aloud and withhold 
any judgment or interpretation. Rest of  group 
will respond to the text, making sense of  it 
from their own perspectives. 

3.  Person #1 will have the “last word” giving his/
her interpretation based on original thoughts 
and new ideas gleaned from listening to the 
conversation. 

4.  Rotate so that each person in the group will 
have the same opportunity. 37 



OPPORTUNITY TO PRACTICE 
•  Voice—each person responds to the 

text  
•  Social construction—the group 

enhances the meaning of  the text by 
listening and then building on ideas 

•  Self-discovery—think about what you 
learned about yourself  as you 
participated in this protocol and how it 
affected the way you understood the 
text 
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GOLDEN CIRCLE 
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Moving From… 
Focus on discrete 
information and 
skills  

 

Moving To… 
Clarity on the reason 
for learning, how it is 
connected to the 
problem or task at 
hand, and how it is 
connected to larger 
learning goals  
 



PERSONALIZED LEARNING 
EVOLUTION 

Element Minimal 
Student 
Input 

Some 
Student Input 

Student-
Driven 

Disciplinary 
Outcomes 

Established 
standards  
dictate the 
content and  
skills to be 

learned 

Student has 
some choice 

within 
prescribed  
content and 

skills in 
established 
standards 

Student 
determines 
content and 
skills they 

wish to learn 
within 

established 
standards 
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PERSONALIZED LEARNING 
EVOLUTION 

 
Element Minimal 

Student 
Input 

Some Student 
Input 

Student-
Driven 

Cross-
Disciplinary 
Outcomes 

Cross-
disciplinary 
outcomes 
have been 

established 

Student has 
opportunities  

to develop 
based on 
explicit 

teaching and 
assessment 

Student 
identifies 

cross-
disciplinary 
capacities 

from a 
common set 
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HOW THEY WORK TOGETHER 
•  Create a tribute to a personal (or fictional) 

hero through artwork, poetry, letter, 
eulogy, or another form of  
acknowledgement. 

•  Design better furniture that can fit in a 
predetermined space (e.g. dorm room, 
classroom, living room). 

•  Investigate conditions in an area 
devastated by war or a natural disaster to 
determine effectiveness of  relief  efforts. 
Take action to provide assistance either 
through communication or fundraising. 

46 



47 



Moving From… 
Rote, disconnected 
assignments and 
assessments that 
primarily measure 
retention  

Moving To… 
Assignments 
focused on 
relevance of  the 
topic being studied 
through authentic, 
meaningful work  
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KEY RESEARCH FINDINGS 
•  Students learn more deeply when they can 

apply classroom gathered knowledge to real-
world problems, and when they take part in 
projects that require sustained engagement 
and collaboration. 

•  Active-learning practices have a more 
significant impact on student performance 
than any other variable, including student 
background and prior achievement. 

•  Students are most successful when they are 
taught how to learn as well as what to learn. 
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DESIGN ELEMENTS OF 
PERSONALIZED LEARNING 

TASK: WHAT IS THE CHALLENGE? 
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PERSONALIZED LEARNING 
EVOLUTION 

Element Minimal 
Student 
Input 

Some 
Student Input 

Student-
Driven 

Task 

Teacher, 
curriculum, 
or computer  
generated 

Teacher 
guides 

definition and 
articulation  

of  the 
problem, 

idea, design, 
or 

investigation 

Student 
independently  
defines and 
articulates 

the  
problem, 

idea, design, 
or  

investigation 
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DESIGN ELEMENTS OF 
PERSONALIZED LEARNING 

AUDIENCE: HOW DOES AUDIENCE SHAPE 
CREATION AND COMMUNICATION? 
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PERSONALIZED LEARNING 
EVOLUTION 

Element Minimal 
Student Input 

Some Student 
Input 

Student-Driven 

Audience 

Teacher is 
primary  

audience for 
student  

product or 
performance 

Student has 
input into or  

choice in 
audience 

Student 
engages with  

authentic 
audience to  
demonstrate 
learning and 

to  
add value 
through  

contribution 
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REFLECTION 
•  11 tasks to take a look at 
•  Select a handful 
•  What do you notice? 
•  What attributes or dispositions would 

students need to be successful on 
these tasks? 

•  What attributes or dispositions would 
teachers need to support student work 
on these tasks? 
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THE REAL DEAL 
Students operate a business as part of  a 
school-to-career program or own their own 
time. Common enterprises include: catering 
business, auto shop, beauty salon, graphic 
design, APP design, computer repair, lessons 
(e.g. guitar, social media, art, animation, 3-D 
printing). They learn how to hone their craft, 
network with local employers, market their 
business, design customer feedback loops and 
improve customer service.   
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IT’S PERSONAL 

You are deeply worried about _________ 
because the disease or condition runs in 
your family and is affecting a loved one. 
How do you get good information about: 
•  seriousness of  the disease or condition 
•  preventive measures 
•  healthy ways of  coping  
•  providing support to loved ones 
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VALUE ADDED 
Collaborate to develop and execute an idea 
that will contribute to the aesthetic beauty 
and health of  a place or community. This 
development process includes:  
•  survey of  the area/neighborhood to 

determine current condition 
•  interview people who use the space to find 

out their concerns and ideas 
•  propose and get approval for the project 
•  develop a plan of  action and complete the 

task 
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A CAN OF BULL? 
Students discuss what energy drinks they are 
consuming. They can either find the correlating 
claims and data or have to be restricted to 
what’s in the case study, which includes: Red 
Bull, XS Citrus Blast, Sobe Adrenaline Rush, 
Impulse, and Coca-Cola.  
1.  Research each ingredient found in these 

energy drinks. 
2.  Create an artifact that shows what really 

happens when you fuel up with energy drinks. 
Style and format is up to you. 

 58 



POWER OF CONVICTION 

How do I prove that I’m right? (Or someone 
else is wrong?) Apply the construction of  an 
argument to make a case or tear down 
someone else’s based on logic, bias, 
cultural influence, experience and/or 
evidence. For example, Should students 
have some say over the books they read in 
class? Are the Toronto Blue Jays the best 
baseball franchise? Should Euthanasia be 
legal? Is it possible to end terrorism?  
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IRRECONCILABLE 
DIFFERENCES? 

What do people fight over? When is it 
the right thing to do/justified? How 
can (or is it possible for) people 
come back together again? Use 
these questions as a lens to research 
different places, times, and 
experiences where there is 
substantial conflict.  
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JOURNALISM BOOT CAMP 
High school youth from across the region served as 
student journalists during two high profile civic 
events after participating in an intensive one-day 
“Reporters’ Boot Camp.” Designed both to cultivate 
media skills and engage students in civic life, boot 
camps bring trainees together with media 
professionals from local news outlets to learn 
reporting techniques and media ethics.  
 
Students identify a story, investigate and share 
reporting through social media, open source 
blogging, and the group’s website. Some publish in 
their school newspapers. SLB Radio, a leading 
partner in the Pittsburgh Youth Media coalition, has 
featured the reporters on the air.  
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WATER, WATER EVERYWHERE… 

Water is becoming an increasingly valuable and 
scarce resource. Your job is to evaluate water uses 
in a given community (your community or 
someplace else) and prepare a briefing /proposal 
for a town hall meeting with recommendations on 
future water policy and practices for the next 50 
years.  
•  Analyze amount of  current drinkable and non-

drinkable water 
•  Predict amount of  drinkable water in the future 

based on current water practices and 
infrastructure 

•  Propose at least two government policies to 
conserve water   
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FIRST IMPRESSIONS 

How do we initially judge people, texts, and 
ideas? Can a bad first impression be 
overcome? Examine your “digital footprint” 
on line to determine: what first impression 
is being revealed, how different audiences 
see specific aspects of  who you are. Based 
on your analysis, take one aspect of  how 
you are presenting yourself  to the world via 
social networking site and develop a plan to 
do more of/less of  to the target audience.  
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MANAGE NITROGEN CYCLE 

Humans cause environmental problems. We 
increase acid rain and contaminate drinking 
water, and contribute to smog by interfering with 
the nitrogen cycle.  
•  Design a way to apply fertilizer more efficiently.  
•  Create barriers to the erosion that carries much 

of  the nitrogen fertilizer away from plants and 
into groundwater and surface water.  

•  Prevent the rate of  sediment erosion in stream 
beds  

•  Prevent the erosion of  fertilizers. 
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WHAT’S FOR DINNER? 
Create a weekly log of  dinner meals (you or 
your family’s) to inspire healthier eating.  
•  Evaluate the meals by comparing them to 

established nutrition guidelines. 
•  Recommend more nutritious options for 

each of  the meals to the grocery shopper/
meal provider in the family. 

•  Listen to family feedback and modify and 
adjust dinner meals based on their 
feedback. 
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Moving From… 

Culture that sorts 
students based on 
test scores and 
grades 
 

Moving To… 

Culture of  fairness 
and equity where 
students are 
known, heard and 
individually 
supported 
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STUDENT VOICE: WHO WE 
WANT TO LEARN WITH 

•  More personal — 1-1, small groups 
•  Teacher passion 
•  Stronger relationships 
•  Mutual respect 
•  Teacher being open and understanding, 

flexible 
•  Family/school relationships 

— Sharon Friesen and David Jardine 
University of Calgary 
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Moving From… 
Culture where 
students are 
reluctant to take 
risks and grow 
practice  

Moving To… 
Culture that 
leverages social 
capital to 
collectively improve 
teacher practice 



WORTHY TENSIONS 
•  Encourage talented learners and struggling 

learners in the same classroom 
•  Demanding teacher workload and making 

time to connect with individual students 
•  Orderly classroom structure and messiness 

of  learning 
•  Step-by-step instructional progression and 

problems or challenges that can be 
approached numerous ways  

•  Coverage of  material and deep learning 
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DESIGN ELEMENTS OF 
PERSONALIZED LEARNING 

EVALUATION: HOW IS PERFORMANCE EVALUATED 
ON A GIVEN TASK USING CRITERIA? 
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PERSONALIZED LEARNING 
EVOLUTION 

Element Minimal 
Student 
Input 

Some Student 
Input 

Student-
Driven 

Evaluation 

Teacher	  
generates	  a	  
score	  and	  
provides	  

explana3on	  of	  
performance 

Student	  rates	  
performance	  
based	  on	  given	  
outcomes	  to	  
inform	  teacher	  
evalua3on 

Student	  and	  
teacher	  interpret	  

evidence	  of	  
achievement	  in	  
rela3on	  to	  key	  
outcomes	  and	  

goals	   
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RUBRICS 

Criterion-based 
evaluation tools are 
used in conjunction 
with “open-ended” 
performance tasks 
and projects, which 
do not have a 
single, “correct” 
answer or solution 
process.  
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DESIGNING RUBRICS 

•  Measuring what matters 
(competencies) 

•  Multiple opportunities to progress on 
same measuring stick 

•  Personalization through student goal-
setting, conferencing, weighting criteria 
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EFFECTIVE RUBRICS 
TEACHER POV 

•  Clearly define criteria for judging 
student performance 

•  Promote more consistent evaluation of  
student performance 

•  Help clarify instructional goals and 
serve as teaching targets 
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EFFECTIVE RUBRICS 
STUDENT POV 

•  Help me focus on the important 
dimensions of  a product or 
performance  

•  Provide specific feedback to me 
•  Choice of  achievable challenge – where 

I will focus effort  
•  Develop metacognitive awareness so I 

can self-motivate  
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TYPICAL RUBRIC PROBLEMS 
•  Scoring the length of  the paper instead of  its quality.  
•  Focusing on mechanics, organization and 

presentation rather than content, substance and 
effect. 

•  Looking for quantity rather than results (e.g., the 
number of  information sources used in research 
instead of  the appropriateness and thoroughness of  
those sources; number of  reasons in a persuasive 
essay instead of  the logic of  the reasoning).  

•  Demanding that the performance follow an arbitrary 
format (e.g., 5-paragraph essay), even though expert 
performance follows different forms or approaches.  
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Honoring Obstacles, Restraints 

 
 

What are the BIG 
challenges to 
personalizing 

learning for your 
students? 
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ENTERTAINING THE “YES, BUTS” 

Giving voice to the real and imagined 
concerns: 

– Keep a written record of  the “yes, 
buts” in your head so that it doesn’t 
stifle the generative process 

– Sort “yes, buts” into two categories: 
• Management (nuts and bolts) 
• Fears (e.g., staff, student, parent, 

accountability) 
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WHERE WE ARE HEADED 

•  Day 2 (tomorrow) — develop competencies 
that apply to a given unit and brainstorm 
task(s) 
–  Identify unit of  study 
– Access to resources 

•  CT State Frameworks 
•  Current unit lessons, plan, guide 

•  Day 3 (November 23) — draft task(s), 
sequence, rubric 

•  Day 4 (December 11) — roles of  student 
and teacher with special guest Bena Kallick 
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LEGACY OF THE SESSION 

•  What is your takeaway – an aha or 
insight? 

•  How might you apply this tomorrow?  
•  Where are you still ruminating? 
•  What questions do you have now? 
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•  Website: www.learningpersonalized.com 
•  Twitter handle: compclass 
•  Email: allison@allisonzmuda.com 
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DAY 2: DEVELOPING 
COMPETENCIES AND 
DESIGNING TASKS 

October 28, 2015 
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PERSONALIZED LEARNING 

•  Students are no longer 
bystanders in their own 
education 

•  Teachers are no longer 
doing the heavy lifting 

•  Assignments are no 
longer bureaucratic 
exercises 
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THE SCHOOL AS A HUB OF 
CREATION 

“There are common features to all of  the 
successful projects I’ve seen. All allow 
students to be creative, to make 
decisions, to take real responsibility for 
their own work, to learn new skills or 
perfect skills in practice, and to provide a 
forum for sharing finished work with a 
wider audience.” — Ron Berger 
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FOR YOUR UNIT 

Draft: 

•  Long-term transfer 
goal(s) 

•  Related 
competencies 

•  Unit-level objectives 

•  Performance task 
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BEGIN WITH THE END IN MIND 

89 

Stage 1: DESIRED RESULTS 

Stage 2: EVIDENCE 

Stage 3: LEARNING PLAN 
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CONTENT IS A TOOL... 
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TOWARD WHAT END? 



KEEPING END IN MIND 

“The goal of  schooling is not to 
get good at school. The goal of  
school is to get good at the 
demands of  life and those are 
invariably embedded in transfer 
goals and related performance 
tasks.”  

— Grant Wiggins 
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MASTERY 
•  “Mastery is more than producing verbal 

answers on cue; it involves thoughtful 
understanding. 

•  “Thoughtful understanding implies being able 
to do something effective, transformative or 
novel with a problem or a complex situation.” 

•  “Knowledge is thus displayed as thoughtful 
know-how: a blend of  good judgment, sound 
habits and responsiveness to the problem at 
hand, and control over appropriate 
information and context.” — Grant Wiggins 
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ARTICULATING WHAT MASTERY 
LOOKS LIKE 

•  Long-term transfer goal — broader 
outcomes of  schooling for a given 
discipline and/or cross-disciplinary 

•  Competency — how we can be certain 
that the student has achieved those 
broader outcomes 

•  Unit learning objective — short-term 
outcome specific to grade-level content 
and context 
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HIERARCHY OF GOALS 

Long Term Transfer Goal 

Competency 1 

Unit 
Learning 

Objective 1 

Unit 
Learning 

Objective 2 

Competency 2 

Unit 
Learning 

Objective 3 

Unit 
Learning 

Objective 4 
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HEALTH EDUCATION 
Long Term Transfer Goal: Make healthful choices and decisions 
regarding diet, exercise, stress management, alcohol/drug use 
throughout one’s life.  

Related Competencies: 
•  Seek information on health-related topics 
•  Analyze influence(s) on health-related behaviors 
•  Set health related goals 
•  Evaluate effect of  one’s actions 
•  Monitor and adjust behaviors  

Unit Learning Objectives: 
•  Identify stressful behaviors that adolescents experience 
•  Describe coping mechanisms to deal with stress 
•  Evaluate short-term and long-term impact of  coping 

mechanisms 
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SCIENCE 
Long Term Transfer Goal: Conduct a sound investigation to 
answer an empirical question.  

Related Competencies: 
•  Identify and refine a research question 
•  Formulate a tentative hypothesis 
•  Establish experimental design 

•  Isolate/control variables 
•  Use tools/technologies 

•  Collect, organize, and analyze data 
•  Draw conclusions to verify or reject the hypothesis  

Unit Learning Objectives: 
•  Predict whether objects will sink or float 
•  Observe and record what happens in water table experiment 
•  Explain why an object sank or float after test 
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TAKING IT OUT FOR A TEST 
DRIVE 
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DRIVING 
Long Term Transfer Goal:   
 

Related Competencies: 

Unit Learning Objectives: 
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MEASURING WHAT MATTERS 
DESIRED OUTCOMES 
•  Transfer goal(s) 
•  Related competencies 

•  Unit learning 
objectives 

DEMONSTRATION 
•  Application through 

performance(s) 
•  Rubric to evaluate 

competencies through 
that application 

•  Shorter applications 
and assignments for 
declarative and 
procedural fluency  
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DEGREE OF TRANSFER 

3 The Game 

2 Game-Like 

1 Drill 
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DEGREE OF TRANSFER 

3 The Game 

2 Game-Like 

1 Drill 

•  WHAT IT LOOKS 
LIKE: Problems 
or questions that 
ask for efficient 
recall 

•  WHY IT 
MATTERS: 
Fluency 

•  METAPHOR:  
“Tricycle” 
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DEGREE OF TRANSFER 

3 The Game 

2 Game-Like 

1 Drill 

•  WHAT IT LOOKS 
LIKE: Problems, 
questions, or 
challenges that 
expect some level of  
application and sense 
making 

•  WHY IT MATTERS: 
Guided / scaffolded 
applications 

•  METAPHOR:  
“Training wheels on a 
two-wheeler” 
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DEGREE OF TRANSFER 

3 The Game 

2 Game-Like 

1 Drill 

•  WHAT IT LOOKS LIKE: 
Problems, questions, 
or challenges that 
expect significant level 
of  application, sense 
making, and struggle 

•  WHY IT MATTERS: 
Independent 
application — what 
students can do on 
their own 

•  METAPHOR:  “Riding 
the bike” 104 



HEALTH EDUCATION 
Long Term Transfer Goal: Make healthful choices and decisions 
regarding diet, exercise, stress management, alcohol/drug use 
throughout one’s life.  

Related Competencies: 
•  Seek information on health-related topics 
•  Analyze influence(s) on health-related behaviors 
•  Set health related goals 
•  Evaluate effect of  one’s actions 
•  Monitor and adjust behaviors  

Unit Learning Objectives: 
•  Identify stressful behaviors that adolescents experience 
•  Describe coping mechanisms to deal with stress 
•  Evaluate short-term and long-term impact of  coping 

mechanisms 
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SCIENCE 
Long Term Transfer Goal: Conduct a sound investigation to 
answer an empirical question.  

Related Competencies: 
•  Identify and refine a research question 
•  Formulate a tentative hypothesis 
•  Establish experimental design 

•  Isolate/control variables 
•  Use tools/technologies 

•  Collect, organize, and analyze data 
•  Draw conclusions to verify or reject the hypothesis  

Unit Learning Objectives: 
•  Predict whether objects will sink or float 
•  Observe and record what happens in water table experiment 
•  Explain why an object sank or float after test 
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TAKING IT OUT FOR A TEST 
DRIVE 
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BE PLAYFUL AND RIGOROUS 
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INNOVATE AND MAKE IT 
FUNCTIONAL 
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HAVE FAITH THROUGH 
PRECARIOUS SITUATIONS 
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DESIGNING PERFORMANCES 

 
 
 

 

Personalized 
Learning Attributes: 
•  Co-creation 
•  Voice 
•  Social 

construction 
•  Self-discovery 
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Performance Task 
Attributes: 
•  Complex or novel 

problem that 
demand thought-
full application 

•  Are open-ended 
•  Authentic context 

for performance 
 



FOR YOUR UNIT 

Draft: 

•  Long-term transfer 
goal(s) 

•  Related 
competencies 

•  Unit-level objectives 

•  Performance task 
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MEASURING WHAT MATTERS 
DESIRED OUTCOMES 
•  Transfer goal(s) 
•  Related competencies 

•  Unit learning 
objectives 

DEMONSTRATION 
•  Application through 

performance(s) 
•  Rubric to evaluate 

competencies through 
that application 

•  Shorter applications 
and assignments for 
declarative and 
procedural fluency  
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LEGACY OF THE SESSION 

•  What is your takeaway – an aha or 
insight? 

•  How might you apply this tomorrow?  
•  Where are you still ruminating? 
•  What questions do you have now? 
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•  Website: www.learningpersonalized.com 
•  Twitter handle: compclass 
•  Email: allison@allisonzmuda.com 
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