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What Personalized
Learning Really Is:
Understand It and
Leverage It
The heart of personalized learning is personal — it is about knowing the person in front of you and
expecting the best of them. We believe students crave a personalized learning environment. They aspire to
engage in interesting, relevant, rigorous, and important work regardless of age, past successes, and failures.

When considering whether personalized learning is a good fit, the challenge is not whether students
are capable; it’s whether we are capable. Are we designing assignments and learning environments that
embrace the individual student while expecting independence in their work?

We contend that personalized learning is a better way of doing school. To that end, this book will help to:
• Clarify what personalized learning is and isn’t.
• Illuminate common misunderstandings and roadblocks.
• Suggest various ways of getting started and growing practice from the classroom to
the system level.
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What Is Personalized Learning?
Let’s start with a basic definition drafted by Zmuda, Curtis, and Ullman (Learning Personalized, 2015) and
expand from there.

“Personalized learning is a progressively student-driven model where
students deeply engage in meaningful, authentic, and rigorous
challenges to demonstrate desired outcomes.”
The progressively student-driven model has two connotations. The first pays homage to the timeless
pedagogy of a gradual release of responsibility (“I do, you watch...”) where the teacher continues to
model and coach. This runs counter to a typical misunderstanding where students have free reign to
choose what they want to learn and how they want to learn it with minimal guidance or parameters. The
second connotation describes the slow pivot school bureaucracies make as they reimagine structures,
practices, policies and shifts with their communities instead of imposing from the top down.
Deep engagement in challenges that ideally meet three criteria: being meaningful (it means something
to me), being authentic (I can see illustrative examples of what it looks like outside of school and
potential impact), and being rigorous (this challenge pushes me to deepen my skills, knowledge base,
and level of reflection).
Desired outcomes are in line with state/ministry/national frameworks as well as local outcomes the
school or district sets as their north star. You will see a few examples of this in a bit.

Let’s take a quick look at terms that are often used interchangeably but are not synonyms of one another.
(Adapted from Learning Personalized, 2015)
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We are hashing out terminology before getting started because it is the source of so much tension
and confusion. Many think differentiation is synonymous with voice and choice. But if we are growing
students’ capacity to use their voice to have a meaningful influence over their own learning, that is very
different from a teacher deciding a range of options on behalf of their students. Personalized learning
invites students to have a seat at the design table with the teacher to co-create ideas and inquiries,
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to plan or approach the challenge, to network with others to seek out and share expertise, and to
demonstrate as well as evaluate learning.

Others think individualization is synonymous with anytime, anywhere learning, but individualization can
only make learning more efficient, not necessarily more interesting. Software platforms as a primary
instructional and assessment tool potentially displace the teacher, whose role is to monitor pace,
remediate as needed, and use data to identify appropriate next steps. Personalized learning makes the
teacher more relevant than ever as they are working to honor the person in front of them to grow
both content and thinking skills.

Reflective Questions
1. What is personalized learning to you?
2. How would you describe the current personalized learning culture in your classroom,
school or district?
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Part 1 —
What Personalized
Learning Is and Isn’t
Because of the various and potentially competing definitions out there for personalized learning as well
as ambiguity of what it looks like, Part 1 is designed to unravel typical misconceptions many have about
personalized learning. The table on the next page provides a quick glimpse at what personalized learning
is and isn’t. The remainder of the section explores each component and provides reflective questions
while identifying obstacles and offering tips.
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The Role of Teachers
Personalized Learning IS NOT teachers managing student
learning or functioning as tutors.
Personalized Learning IS teachers acting as coaches for
student learning.
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As we move away from the traditional role of teacher-as-expert standing and delivering content from the
front of the room to a facilitator who designs customized approaches for students, there must be rich
dialogue about how this change requires teachers to think about learning and teaching differently.

In a personalized learning environment, the teacher’s mindset is akin to an entrepreneur, an artist, or
an engineer: a dynamic spiral where we design, take action, and evaluate results until the idea is fully
realized or another idea springs up as a worthy pursuit. In fact, many teachers who have been engaged
in growing personalized learning tell us the reason they love it is because it is the reason they became
a teacher — to have tangible impacts on student learning, passion for the subject, and broadening
possibilities.

Teachers must self-evaluate where they are on the teacher continuum (see below) and be purposeful
in making small, scaffolded changes. Hard work doesn’t happen overnight. Educators will need time to
adjust, and so will students. Many instructional leaders we have worked with use this continuum as a tool
for teachers to self-assess where they are in their craft and as a guide to help move them up the ladder.

How to Move a Teacher from Lecturer to Instructor
In a lecturer’s classroom, the teacher is maintaining tight control of assessment and instructional
decisions with limited opportunity for students to do anything but stay the course and follow directions.
When you coach a teacher to move from being a lecturer to an instructor, consider helping him or her
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develop mini-lessons that are no longer than 10-15 minutes and paired with application opportunities
(transfer questions or texts that ask them to apply knowledge to new situations). Another option is to
implement a workshop model such as balanced literacy, daily 5, or math workshop. This model instructs
students to engage in guided work, group work, and individual work.

How to Move a Teacher from Instructor to Facilitator
In an instructor’s classroom, the teacher sets parameters about assessment and instructional design
as well as pacing for a class/group of students. Students have ownership in applying the instructional
content based on related questions and challenges. As you coach a teacher to move to the facilitator
level, one approach is to incorporate a rotation model. If you have a few devices or if you are a bringyour-own-technology school (BYOT), try a blended learning model such as station rotation. A rotation
model allows a teacher to teach mini-lessons to small groups versus a whole class. Students should be
grouped based on learning needs according to their data, and each mini-lesson should address those
needs. The data can be informal, such as an exit ticket, or formal such as a pre-assessment. Use the
rotation model to engage in student/teacher conferences as well. If you were doing 20-minute rotations,
the other 10 minutes can be used to conference with a few students each day after the mini-lesson.

How to Move a Teacher from Facilitator to Coach
In a facilitator’s classroom, students have a voice in shaping ideas, approaches, actions, and timelines
within parameters (e.g., checkpoints, evaluative criteria). To develop a teacher into a coach, start by
allowing students to become more responsible for their learning through the development of ideas,
approaches, and actions; conferencing on current achievement and potential next steps to meet
deadlines and demonstrating mastery. The teacher evaluates instructional support for each student/
groups of students through conferencing, formative assessments, and by providing appropriate
scaffolding. Students get what they need when they need it instead of at a set pace. A teacher/coach
works on the skills of the individual student. Students and teachers together make action plans based on
the students’ needs according to a pre-assessment. When a student finishes a unit, they can move on to
the next. Instead of mini-lessons, there are small teaching moments during conferencing and facilitation.
This is the most difficult shift and takes a lot of management, but it can be done by taking small steps that
allow for more student ownership.

10

inquiries@freshgrade.com

How to Take the First Step in Your School or District
Starting to grow personalized learning requires commitment and patience with yourself and your
students. You may be growing a new set of habits to replace time-tested ones. You may be frustrated
with your initial attempts and responses with students. Here are a few parameters to jump-start the
journey and some suggestions to help you keep your bearings.

CHOOSE ONE ARE A TO TRY PL IN

It can be any subject, grade level or unit, but just pick one place to start in order not to overwhelm
yourself. For example, start with math or with your block-one class. You do not have to implement PL in
everything you do right away; choosing an area and just one thing is a great way start. If it goes well, try
the one small change in another class/subject.

CHOOSE ONE SMALL AC TION S TEP

Small action steps make the biggest impact. Take one small action step that changes your role as a
teacher along the continuum. Here are two ways to begin to gauge yourself to see if you are on the path
to personalizing instruction for your students:

TALK WITH YOUR S TUDENTS

Students need to know what you are attempting to do and why you are attempting to do it. You are not
asking for their permission, but you certainly are asking for their feedback.

G E T TO KNOW YOUR S TUDENTS

Building relationships with your students and understanding what they like and dislike is a huge part of
PL. Knowing your students allows you to better meet their needs and interests. Something I hear from
secondary teachers is, “But I have 180 students!” Yes, that is a lot and harder to do, but not impossible.
You can do a few things to get to know your students (and it is never too late), such as create a survey for
them to fill out or greet them at the door, slowly getting to know them.
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Instructional Design
Personalized Learning IS NOT students doing anything they want
under the header of a topic, course or theme.
Personalized Learning IS parameters or guardrails to ensure alignment
with standards and course/unit expectations.
In a personalized learning environment, teachers still start with curriculum aligned with standards,
just like in a typical classroom. Gone are the days of polishing a series of lesson plans or assignments
until they are “student-proof.” Instead, we want the influence of how students are imagining the topic,
problem or idea to be part of the lesson plan development. This results in more engaged, joyful, rich, and
challenging classroom experiences.

Instead of teachers pulling students through the curriculum because there is so much to cover, the
pacing should have some wiggle room.

What teachers do on behalf of students in
instructional design
CRE ATE A YE AR-LONG PACING GUIDE BY POWER S TANDARDS THAT REFLEC TS THE ORDER IN WHICH
THE Y SHOULD BE LOG IC ALLY TAUG HT

“I can multiply and divide fractions by fractions” is a 6th-grade CCSS power standard (6.NS.A.1). Mastery of
this standard is needed before working towards, “I can understand and order all rational numbers” (6.NS.C.5).

S TART WITH THE END GOAL IN MIND FOR E ACH UNIT AND DESIG N BACKWARDS TO ALLOW FOR
ADDING UNIT LENGTH APPROXIMATIONS

Plot your common assessments to be during a certain week compared to a certain day to allow for pace of
different students’ needs. Allow students to take the assessment anytime they feel ready during that week.

12

inquiries@freshgrade.com

AVOID THE “ S TUDENT A S AN EMP T Y VESSEL” TR AP

Don’t make the assumption that every student needs the same thing. Students may have a background
in a particular skill or may already know how to do it. Sitting through instruction for an existing skill is
frustrating, and it is the same way for your students.

IMPLEMENT A REDESIG NED WORKSHOP MODEL

As teachers begin to move away from a one-size-fits-all instructional model, they can host several small
group direct instruction mini-lessons instead of whole group instruction based on the students’ levels,
perhaps in a blended learning station rotation.

DESIG N INS TRUC TIONAL PL AYLIS TS OR PATHWAYS

This invites students to work at their own pace with their own data during their independent time.
Playlist: Students are given tasks based on a particular standard or unit of progression of standards. Tasks
are sequential based on data. Students begin at different places on their playlists based on need from
their data (e.g., they may not begin at the first task).
Pathway: Students have choices with what tasks they want to complete based on a particular standard or
unit of progression of standards.
• Students articulate how they show mastery.
• Students are working on different pathways based on their data.
• Allow students to pick how they show mastery of a concept to allow them to use their higher
order thinking skills. If students aren’t sure how to show mastery of a concept, have a list of
options to guide them. (Remember, PL is a new way for students to think; most likely, they have
previously been told what to do).
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What teachers do with students in instructional design
Thoughtfully planned instructional designs are incredibly helpful for some and miss the mark for others.
What students need, how they perceive themselves, and what their aspirations are (to name a few things)
influence their engagement with the problem, text or topic you lay in front of them. Here are a few
suggestions on how to get students to design with you and consider possibilities for personalization.

ACCEP T THAT YOUR S TUDENTS LE ARN IN DIFFERENT WAYS

Your students are connecting to their interests and/or passions: Learning is always more fun when we
are learning about things we are interested in or passionate about. Understanding what your students are
interested in and/or passionate about can help you connect learning outcomes for your students based
on their interests/passions.

OFFER CHOICE IN YOUR CL A SSROOM

It does not have to be 10 choices, which is often the misconception, but try offering two. For example,
if you are studying the theme “Identity in English,” offer the students two articles or books to read
around that theme. You can still have a class discussion around the theme even though students
have read different material.

COACH YOUR S TUDENTS

Help your students learn how to describe what they are imagining, worried about, struggling with or
focusing on in these territories:
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Growing student questioning:
• Based on our exploration in this topic, what are the questions you have?
• Looking back on your questions, what are 1-2 that continue to capture your attention? How
might you explore these questions further?
Note: We believe having students create a running list of questions helps develop their ability to
pose and analyze questions. Not all questions are worth pursuing, but the act of generating and
the opportunity to pursue something they find fascinating creates a different level of ownership.
That also is why the curriculum pacing may need to be modified so there is inquiry space for
students to engage in these explorations.
Growing student ideas:
• As you look at this example (e.g., from their peers, from their own work, from experts in the
field), what do you see? What do you think? What do you wonder about? What do you need
to grow your idea?
Note: This is a modification of Harvard Project Zero’s See-Think-Wonder exercise. Focus on
helping to train students in first describing what they see through a non-judgmental lens. Then
move students to further examinations where they make inferences and connections. Finally, ask
students to think outside the box by imagining something new or doing a deeper dive.
Growing dialogue:
• What is your thinking on this topic (e.g., strategy, approach, point of view)?
• How does it connect with others’ thinking (including the teacher)?
• Where do you disagree?
• How do you advocate for your point of view?
• When do you need more information? When is it reasonable to not come to a consensus?
Growing student reflection after assessment:
• As you examine this assignment/test, where did you spend the most time?
• What were you focusing on?
• In what ways did your focus help grow your ideas/skills?
• What do you need to focus on next?
• What can I do to support you?
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Use of Formative Assessment
Personalized Learning IS NOT a collection of exit tickets to score.
Personalized Learning IS growing student metacognition about their
own learning and providing clarity to teachers on next instructional
steps.
Many educators already believe in the power of formative assessments, which are designed to collect
student information to guide instructional next steps. In a personalized learning environment, formative
assessments become even more significant as students become trusted partners with the teacher in
developing their own learning experience.

Instead of the teacher leading a class through a single experience, students realize that what they already
know has an impact on the teacher’s instructional design for them. In classrooms and schools that are
effectively using playlists and pathways, students take a pre-assessment to determine entry point and
possibilities of how they demonstrate proficiency.

If a teacher designs a playlist, students start at a certain place and go in sequential order at their own
pace. If a teacher is designing a pathway, students have agency in what tasks they complete in order
to show mastery of the standard.

Four ways to implement formative assessment
1 . USE DATA TO MAKE CHANG ES IN YOUR INS TRUC TION .

Teachers gather a lot of data, but they don’t often use it to change classroom practices. They can instead
use entrance ticket data to drive mini-lessons, actively wondering whether every student needs the
lesson. When the students show they know the skill, they can go deeper and explore the concept on
their own while the small group that needs the mini-lesson can experience it.
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2 . IDENTIF Y TIMELESS FORMATIVE A SSESSMENT PR AC TICES THAT C AN BE DONE WITH OR WITHOUT
TECHNOLOGY.

While there are hundreds of examples online, be sure the choices you make line up with the learning
goal as opposed to using something generically.
• 3-2-1: Three things learned, two to learn more about/need more work on, one question.
• Students put formative assessments in one of four folders to gauge success: Got it, Almost,
Kind of, Nope.
• Prompt students to journal or record answers to questions: What stuck with you today? Was
anything confusing or difficult? What about today’s work are you most proud of?
• A student-generated review wall (physical or virtual) to reveal areas of difficulty in a safe space.
• Use graphic organizers to reveal connections and misconceptions
(e.g., mind maps, Venn diagram).

3. ALLOW S TUDENTS TO SE T GOAL S AND REFLEC T.

It is surprising what students will admit when given the time and structure. Teachers can allow them to
think about strengths and weaknesses and to set a goal and then reflect later. Teachers can start with
weekly goal setting and reflections, but daily practice is most powerful. As students transition into a subject
or class, they set a goal and then, before transitioning again, the teacher ends class with a reflection.

4. USE S TUDENT DATA TR ACKERS TO HELP S TUDENTS SEE THEIR G ROW TH OVER TIME .

Students should be empowered to actively engage in monitoring and evaluating their learning. They can
design student data notebooks with opportunities for agency in their data: goal setting, reflection, data
notebooks, and tasks they create to allow for student-led conferences.

Use of Technology
Personalized Learning IS NOT teachers being replaced by screens.
Personalized Learning IS thoughtful and intentional incorporation of
technology for teaching, learning, and student creation.
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Technology is the accelerator for our classrooms today because it has opened the door to personalized
learning on a broader scale. However, many school districts fall into the trap of adapting technology
before understanding how they are going to use it or how it fits in with their vision of what they want
their classrooms to look.

Proliferation of technology without direct and frequent connections to the overall vision can be harmful.
In many cases, the strategic focus becomes the ratio of devices per student and frequency of use rather
than growing the quality of the learning experience.

Teachers can be reluctant to bring devices into the classrooms as they worry about releasing control
over, or being afraid of, not knowing how to use the tool. Here are some ideas to help reluctant teachers
feel more comfortable:
• Continually circle back to the definition of personalized learning to talk through how technology
can accelerate learning and make learning more transparent so teachers see the value in it as a
tool. This can also be done by emphasizing how a specific strategy can be done quicker with a
tool, such as looking at data.
• Model how technology can be used for student creation, evaluation, and revision versus being
used to keep students busy. A mind-numbing worksheet is a mind-numbing worksheet whether
it is on paper or on a software platform.
• Send teachers to district or state technology conferences so they can see and hear ideas about
how to use the technology from other educators.

Parents and Technology
Many parents are worried about screen time with their children. Adult use of technology has become
enmeshed with daily routines and practices (e.g., news, online shopping). Outside the school day, many
parents lament the loss of family time due to their children being immersed with their devices.

If parents are equating personalized learning with instructional time in front of screens, they may lash
out due to the broader concern about children and devices. Teachers can help them overcome this
misunderstanding through the following examples:

18

inquiries@freshgrade.com

• Communicating that personalized learning and technology are not the same thing. Teachers
can share their school or district definition of personalized learning or the chart earlier in the
book to show the difference.
• Demonstrating illustrative examples of technology use in the classroom, school, or district.
Teachers can share examples that are in alignment with the broader aims of school (“the why”)
and ways parents can see growth in their children (e.g., digital portfolios, teachers using real-time
data to make small group mini-lessons).
• Hosting tours so parents can come in and see what is happening in the classroom.

Physical Spaces
Personalized Learning IS NOT kids on yoga balls.
Personalized Learning IS flexible spaces and the ability
to choose location.
An easy entry point for teachers when starting to create a personalized learning environment is changing
the physical space of the classroom. But before educators start investing in yoga balls and wobble stools,
let’s clarify the “why” first. Here are three functions a personalized learning space should perform.

LE ARNING SPACES SHOULD BE INTENTIONAL

Different zones of a classroom or a school have different purposes. For example, what would a space
for 1:1 conferencing look like? What about a space designed for creation using manipulatives? A space to
deeply engage in a text? A space to hash out an approach to make sense of a challenging problem? Just
these four zones trigger specific conceptions of how a suitable learning environment might look.

LE ARNING SPACES SHOULD BE COMFORTABLE

What students find comfortable may change depending on their mood, time of day, degree
of concentration, and so forth. A range of furniture options that align with the intention of
the physical space is best.
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LE ARNING SPACES SHOULD BE FLE XIBLE

When students become more invested in the task at hand, what they might need to do next may
not line up with the space they are currently in. Ideally, we are providing students the opportunity to
independently move to a different space based on learning needs.

Changing the Classroom Space
When redesigning physical space, it is important to get student input — after all, they are the clients.
Flexible spaces bring students into the design, navigation, and rules of the spaces. Students are told how
they learn and where they learn. Empowering them to choose where they sit allows them to get to know
themselves as learners.

Here are seven ways to begin personalizing physical space:

1 . CRE ATE LE ARNING S TATIONS

Learning stations are designed around learning experiences specific to curriculum topics or skills of
a given unit and can be a great place to start. There can be a teacher-directed area for small group
instruction, a collaboration space where students work on projects together, and an independent space.
One thing to keep in mind is, while stations can be an effective part of instructional design, their purpose
is still teacher-directed and labor intensive. Once teachers are comfortable with rotation, they can try
allowing students to choose where they want to sit.

2 . G E T E VERYONE INVOLVED IN REDESIG N

Instead of having the room “set up” for the first day of school, a great first-day activity is students working
in small groups to design the classroom. Then the class can come together to decide how they want it to
look. This is also a great time to discuss the rules of the room.

3. MAKE REGUL AR ROOM CHANG ES

Students can change the space themselves over the course of a day or week. One teacher had four different
room set-ups. She would call out, “Rotation two!” and the students would pick up their desks and transition
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to a new arrangement within 30 seconds. She had spent the first few days having the students learn
the four different room set-ups so now when she called them out, it worked like a well-oiled machine.

4. MAKE MONE Y A MOOT POINT

Teachers don’t have to fall into the trap that room design means a lot of money. Some creative ideas
teachers utilize are:
• Host a furniture drive. People can donate furniture to the classroom. It can be surprising what is
received: old gaming chairs, rockers, or an old round kitchen table that works perfectly for small
group instruction!
• Utilize bed raisers to create stand-up desks. Stand-up desks allow students to choose if they
want to work while they stand or sit.
• Take on DIY Projects. Gallon buckets can be ‘refurbished’ to cute stool seats for a kidney or
round table. This can be done with crates as well.
• Improve the lighting. Natural light and soft light from lamps makes the room feel more
welcoming than the harsh fluorescent lights most classrooms have.

5. CONTROL THE CHAOS

A flexible environment doesn’t mean a class shouldn’t have rules or procedures. As teachers shift to make
more space for students to design and develop meaningful learning, students will need to become more
comfortable with increased freedom and accountability. Students should be involved in making the rules
and procedures, and it must be consistent. It is surprising how many good ideas they have!

6 . CHECK THE WALL S

Having walls full of posters and anchor charts over-stimulates students. Teachers must deduce learning
information vs. decoration. Pinterest makes it easier for teachers to think “cutesy” equates to learning. A
word wall is important for student learning, but a word wall on chevron print is over-stimulating; really, it
is just there for decoration.
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7. FLE XIBLE SE ATING

Students can pick where they sit with flexible seating options. This doesn’t equate to spending lots of
money and redesigning a classroom all at once. Teachers can start by giving students the option to stand
or sit while they learn.

Budget
Personalized Learning IS NOT oodles of cash
Personalized Learning IS something that can be done with zero dollars
or with a small budget. It is more about what is purchased. Professional
learning that is job-embedded is what changes teaching practices.
Budget shouldn’t interfere with moving forward in implementing personalized learning in a
class, school or district.

Personalized Learning on a Budget
FOR TE ACHERS WHO ARE SELF-FUNDING , A SKING FOR DONATIONS , OR ARE
RECEIVING A SMALL G R ANT

• Leverage Pinterest. There are tons of pictures of teachers who have transformed their
classrooms through flexible uses of spaces as well as organization/rules/norms as to what
those spaces are used for.
• Seek out other educators via social media and blogs to read about and engage in how
personalized learning could look, feel, and sound.
• Engage students in conversations about the characteristics of a powerful learning experience.
Here are a few prompts to get the conversation started: How should the room look if it is an
inviting space for you to learn? What resources (e.g., time, grouping, tools) would you want to use
when faced with a difficult challenge? How might it change if it was an easy challenge? Under
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what conditions are you more receptive to feedback? What can I do as a teacher to help
facilitate your learning?
• Look at free tools designed for inquiry and idea generation, networking, and learner profile
surveys to see the range of ways to virtually collaborate and connect.
• Encourage students to archive their work over time and reflect on areas of improvement,
concern, and accomplishment.

FOR TE ACHERS IN A SCHOOL OR DIS TRIC T WITH BUILT-IN FUNDS FOR A TR ANSITION INTO
PERSONALIZED LE ARNING:

• Invest in human capital with your own professional development.
• Visit other schools or districts to see PL in action. Money can be used toward sub pay and travel.
• Set aside time to plan. One of the hardest parts of personalized learning is the planning, as there
is a lot of front loading. Extra planning time will help teachers not use time as an excuse to avoid
personalized learning.
• Improve the physical space. Buy furniture that allows for transformation of the
learning environment.

The Role of Leadership
Personalized Learning IS NOT micromanaging or providing limited
staff support to grow professional practice.
Personalized Learning IS being a lead learner, a change agent, and a
cheerleader of the work teachers are doing.
Personalized learning is a philosophy; it is a way of thinking and of growing the learners and the learning.
Teachers should look closely at what is already in the school or district that aligns to the personalized
learning philosophy. To make this shift from traditional schooling, leaders must build a safe and positive
culture that breeds trust and agency in teachers’ work. Everyone in the school and/or district needs to
understand they will sometimes make mistakes and need to reflect, change course, and try again.
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To be able to do that successfully, the leadership must be composed of lead learners and change agents
by modeling and supporting what they want to see. One principal wanted to model how there shouldn’t
be a front of the classroom or teacher desk, so he got rid of his office! This allowed him to get into more
classrooms, be visible, and really know what was happening in his school. If he had a meeting, he used a
conference room.

Examples of Leadership in a School Transitioning to
Personalized Learning:
CRE ATING A S TAFF MEE TING THAT IS NOT SIT AND G E T

Some meetings must present certain information, but why not do it as an EduBreakout or a
GooseChase? Leaders should model what they want teachers to try.

LIS TENING

Leaders can be intentional listeners who work alongside teachers as thought partners.

REMOVING POTENTIAL BARRIERS TO PERSONALIZING LE ARNING

This can be done a few different ways. One way is by doing a barrier protocol, which is a structured
process for helping an individual or team think more expansively about a particular dilemma or barrier.
The second way is doing a “yeah, but” activity. Have stakeholders come up with the “yeah, buts” they
have and put them on a piece a chart paper. Then rotate around the room coming up with solutions to
others “yeah, but” situations. This activity allows stakeholders to work together.

BEING TR ANSPARENT

There are a lot of early wins, false starts, missteps and course corrections to make with faculty and the
school community. Leaders should celebrate not just the wins but also the fails and course corrections
as this allows others to see that it doesn’t have to be perfect.
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ENG AG ING IN COMMUNIT Y-WIDE CONVERSATIONS TO DE VELOP THE ROLE OF A CONTEMPOR ARY
TE ACHER AND S TUDENT

This conversation should be aspirational and inclusive, allowing the community to come in and tour the
schools. Shared successes and failures at board meetings will help them understand this is a journey.

MEE TING FACULT Y WHERE THE Y ARE

What types of support do teachers need to grow into that aspirational role? Examples:
• Identifying broader aims of schooling.
• Paring down an overwhelming curriculum.
• Drafting a developmentally appropriate continuum of skills.
• Unpacking standards to understand how mastery looks and to help create authentic tasks .
• Designing assessment and instructional experiences that both measure and motivate
desired learning .
• Seeing examples of classrooms and teachers who are already engaged in personalized learning
• Incorporating Habits of Mind into their work with students and colleagues.

Professional Development
Personalized Learning IS NOT one-and-done; compliant.
Personalized Learning IS using data to reach the needs of different
educators and allowing choice. In other words, modeling what the
classroom for students should look like.
Research on professional development shows that the “drive-by” workshop model does not meet the
needs of teachers. No two people learn the same way, though many leaders do not change the way
they provide instruction for professional development. Just like education should be personalized for
students, professional learning should be personalized for adults.
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How to Personalize Professional Development
Think about building an implementation plan for professional learning.

MODEL BUILDING REL ATIONSHIPS

If teachers are going to personalize learning for students, they must have it modeled for them through
personalized professional development. Building relationships with teachers will model how they should
build them with their students. A great way to do this is by standing at the door where teachers come in
and greeting them in the morning, the same way they should greet their students.

MODEL TE ACHER VOICE BY ENG AG ING IN DESIG N OF SCHOOL /DIS TRIC T-WIDE DE VELOPMENT

Leaders can offer choice on professional development or use pre-assessment data to guide which
professional development the teachers should be attending and at what level. Each professional learning
opportunity should be modeled after a best practice or approach that educators can implement in their
classroom because best practices for personalized learning in professional development closely parallel
best practices for personalized learning for students. Questions leaders can ask themselves:
• Is data used to provide professional learning based on where teachers are on the skill?
• How will teachers be able to show mastery of the skill?
• Would I want to attend my own professional development? Is it active, engaging and
relevant to the classroom?

MODEL COACHING

Coaching teachers is one of the best forms of professional learning. It is job-embedded and meets the
teachers where they are in their craft, so it is naturally personalized. There are many coaching protocols
to research, but they all have the same main components.
• Observe. Get into the classrooms on a regular basis and observe the teacher based on a
walk-through form. This walk-through form should include the “look fors” sought out in a
personalized learning environment that fit the districts’ personalized learning philosophy.
• Debrief with the teacher. Discuss the observation in a neutral place, such as a media center.
If the meeting is hosted in an office, it feels evaluative — these observations are not. Ask the
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educator when beginning the meeting how they think personalized learning is going. This allows
them to take ownership and provides focus for the purpose of the meeting. Go over the walkthrough form only highlighting the positive things that fit the personalized learning framework
of the district.

FOCUS ON ONE KE Y QUES TION THAT WILL LE VER AG E CHANG E IN THE CL A SSROOM TO A MORE
PERSONALIZED LE ARNING ENVIRONMENT TO THE AT TENDEE

For example, ask how data is being used to create small mini-lesson groups. This question will get an
educator to reflect on their practice while providing a guide to a next step without telling them what
their next action step should be.
• The next question following the focus question is, what do you feel your next steps should be?
This allows the educator to own their next steps.
• You should always close out the debrief time with, “How can I best support you with
your next steps?”

E XPLORE MICRO - CREDENTIALING

Micro-credentialing recognizes educators for the skills learned to build learning experiences for their
students. The perks of micro-credentialing include the ability to have choice, pace and personal
growth needs met. School districts can use micro-credentialing to provide incentives for educators
to deepen their knowledge.
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Reflective Questions:
1. What would support the greatest instructional shifts in your classroom, school or district?
2. What are next steps I can take to encourage my faculty/colleagues to move to a more
personalized learning environment?
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Part 2 —
Getting Personalized
Learning to Scale
There are two essential components to building and scaling personalized learning environments:
building a compelling case and having a clear roadmap.

Building a compelling case for school community stakeholders is perhaps more important. Convincing
them that shifting from a stable model into the unknown is good for students while generating a level of
dissatisfaction with existing structures, practices, and policies. The intent is to make a compelling case for
the why and then to contrast this with the status quo.

Regardless of the stage you are in — either developing your strategic plan or being well underway with
this task — ask yourself and your community one or more of the following reflective questions.
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Reflect on a powerful learning experience. What
made it so powerful?
Use the generalizations that come from the conversation as a starting point for reimagining based on
existing experiences instead of futuristic ones.

Examples of generalizations might be: I was clear on what I was aiming for; my coach gave me
on-the spot feedback and expected me to use that in my next attempt; I had several models
to guide my work.

How does the game of school look? How does it
influence what you put your time and energy into?
These two questions peel back the onion on how traditional learning looks, feels, and sounds. When
educators, students, and families use “the game of school,” it typically translates into following the rules
and expectations to make the teacher happy. That way, students can get good grades, graduate, and get
into a good post-secondary program.

It may be helpful to have excerpted examples in the voices of local school community members
across a range of stakeholder groups. The second question provides a window into how it impacts
the mindsets of students.

What are the most important habits that the district/
school/teacher values? How do you know?
This line of questioning may be similar to the one above (revealing traditional expectations), or it may
reveal pockets of innovative practice that students and teachers are experiencing. If you uncover a
pocket of innovative practice, take a closer look at the conditions in that learning environment. For
example, it could be a classroom teacher, grade level, team, or school.
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To what extent is this a safe place to take risks and try
new things? To what extent are you invited to share
ideas and grow them with others?
Leaders often encourage risk-taking, but it may not provide the necessary cultural supports. For example,
if someone takes a risk, does he have multiple opportunities to develop the idea before it is judged? Does
she receive feedback to guide her work? Is he encouraged to share ideas with others? How do others
receive innovative ideas? Note: This line of questioning is as powerful with students in a classroom as it is
with faculty in a school or district.

What are your aspirations as a learner? How do they
line up with the priorities of the teacher/school/
district?
This inquiry helps you better understand the motivations of learners and the alignment (or lack
thereof) with key priorities. It also may reveal misconceptions about what people believe are the
most important priorities.

What does personalized learning mean to you? How
does it shape the work you are doing in school?
For those schools already engaged in personalized learning, this is a helpful check-in for both teacher
and student. For example:
• Do they understand that personalized learning is a means to a desired end?
• To what extent are they using personalized learning to extend and deepen their thinking?
• To what extent are they working harder and seeing minimal results? To what extent do they see
growth over time?
• To what extent do they use learning from others to help guide their own journey?
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Simon Sinek’s golden circle is a helpful way to clarify and develop with the school community the
purpose of modern schooling.

The challenge is that personalized learning is both a top-down and a grassroots approach. The school
community must develop personalized learning with you, rather than being the recipients of it. The
teachers and students are the ones expected to make the desired teaching and learning shifts (the HOW
and the WHAT) needed in the classroom as both of their roles are being reimagined to cultivate the
broader aims of learning (the WHY).

Making the case necessitates a robust conversation that includes staff, students, families, and community
members to imagine the skills, behaviors, and dispositions that we are committed to grow in one another
and in ourselves.

Take a look at two concrete examples for the WHY. The first example comes from Berlin Public Schools
(CT), a small suburban district (3 elementary, 1 middle, 1 high school). A team that represented a diverse
range of grade levels, subject-area teachers, building and district administrators was assembled. That
team surveyed faculty and families and drafted an illustrative set of goals that lived up to their own selfimposed criteria:
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• Clear and accessible descriptors for an audience of students, parents, educators, and community
(developmentally appropriate).
• Outcomes can be measured over time both inside and outside of the classroom.
• Collection of and reflection on artifacts leads to further work (e.g., goal setting, revision).
• Ownership within our community.
• Manageable set (no more than six goals).
This current draft is their north star to get them started in their personalized learning journey:

The Berlin Public Schools Learner Outcomes deliberately expand student perspectives in the
challenges they face within and outside of the school walls. Through explicit and consistent
connections to curriculum, assessment and instruction, students will reflect on their thoughts,
experiences, behaviors, and strengths in order to make effective decisions, solve meaningful
problems, and influence positive change in their lives and the lives of others.
• Effective communicators share information, ideas, points of view, and/or feelings appropriate for
the audience in a clear, precise, and thoughtful manner.
• Mindful and responsive collaborators contribute to a shared goal by listening to others’
perspectives in order to inform, expand, and/or shift their own ideas and input.
• Resilient and discerning problem solvers investigate a question, explanation, or challenge and
develop a plan of action by evaluating the credibility of sources, and rework ideas (the plan)
based on findings (outcomes).
• Kind, compassionate citizens seek to be a positive influence. They listen, understand, and act
with both empathy and respect, knowing that what they do affects others.
• Innovative, imaginative designers test ideas, reach for solutions, play with techniques
and tools to see the impact on the quality and refinement of a performance/product/
creation/development.
Charlotte-Mecklenburg Schools (CMS) took a different approach and built their personalized learning
initiative through a grassroots initiative. Personalized Learning in Charlotte-Mecklenburg Schools aims
to develop the whole child and empower them to take ownership of their learning by providing them
with multiple pathways to demonstrate mastery learning in order to be successful and productive 21stcentury citizens in an ever-changing world. You can learn more at pl.cmslearns.org.
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Not only are CMS teachers adjusting to the instructional shift in the classroom, the students are too. The
students’ role changes from being consumers of knowledge to driving their own learning, which helps
to build habits of mind. Adapted from Art Costa and Bena Kallick’s Habits of Mind, educators from the
first cohort of schools created ten personalized learning learner profiles that are now embraced daily in
personalized learning classrooms in grades K-12 as a common language. They also serve as the general
learning outcomes on the K-2 report card.
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The second strategy is to have a clear and transparent roadmap of where you want to go to help
everyone understand the how. Engaging in the reflections generated from the questions above as
well as reviewing key documents (e.g., mission and vision of school, grading policies and practices,
classroom expectations, initiatives engaged in over the past 3-5 years) will help clarify the roadmap. Your
personalized learning roadmap will need:
• A change management plan to make sure you have all the key components to be successful
when implementing change. Change as we know is hard, having the major components can
help make it a little easier. When managing complex change, you need to have vision, skills,
incentives and resources; if you don’t have these components, you will be met with confusion,
anxiety, resistance and frustration.
• An action plan to hold everyone accountable. If you do not have an action plan, it provides
stakeholders with a feeling of a false start and that you are building personalized learning without
intention.
• A stakeholder plan that lists the key stakeholders who need to receive communications.
This should include not only the type but also the frequency and details. Remembering your
audience for the different stockholders is very important because they will each need a different
type of communication to address their needs. For example, parents are going to need different
information than your school board or your teachers.
This chart offers multiple entry points to help you begin to think about what your roadmap should
include. Each entry point has positives and negatives to help you choose the best entry point based on
your school or district’s needs.
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Personalized learning should be a part of your school or district’s DNA. Often the reasons schools or
districts get stuck when scaling is because they invest too much in things or programs instead of in
the people by building professional learning opportunities. Or they might try to solve every teachers’
problem at the same time instead of building a strategy and plan that shows continuous improvement
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leading to follow-up solutions. We encourage the development of a vision with clear and transparent
parameters to invite autonomy and innovation. Below we have provided some grassroots ideas that can
also help with your roadmap.

Grassroots Roadmap-Building Ideas
S TART WITH THE WILLING TE ACHERS OR SCHOOL S

Ask your staff or district to see who is willing to start making the instructional shift needed in classrooms
and schools. Then provide them with the professional development and supports they need. Start small
and slow so the work naturally grows. Analyze what you are doing well that fits on the continuum of
personalized learning. For example, if you have fabulous teachers who are using data trackers, highlight
them and challenge them to create student data trackers.

DE VELOP A SHARED VISION AND CULTURE

It is important to have a shared vision with everyone. To create a shared vision, hold focus groups to
create a common language where the focal point is on learning for all students. To develop a shared
culture, make sure all stakeholders feel comfortable taking risks and trying new things.

G E T S TUDENTS INVOLVED.

The students are your customers, so ask them what they want. Allowing them to share their voices and
ideas will help other stakeholders buy in because you are hearing it straight from the customers’ mouths!

CO - CRE ATE INNOVATIVE SPACES WITH YOUR FACULT Y.

If you want classrooms to change, you need to change spaces that are compliant. For example,
transform the teachers’ lounge into a cafe! Have different types of sitting, paint the walls, put inspiration
quotes and hang teachers’ pictures and work. Other rooms to transform to help see the need for change
may include the teacher planning room, the media center and your office! Yes, you as the principal
should practice what you preach and change your office to match what you want to see.
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CRE ATING A “MY TH BUS TERS ” DOCUMENT.

As we stated before in part one, there are a lot of misconceptions about what personalized learning is.
Creating a myth buster document will help clear up misconceptions and provide talking points for a
common language and understanding when educators hear these misconceptions. For example, parents
often have the misconception that their child is sitting in front of a computer all day and the teacher is
doing nothing. Providing examples such as “a day in the life” can help parents understand better.

G ENER ATE A FREQUENTLY A SKED QUES TIONS (FAQ) DOCUMENT.

Questions can be submitted from any stakeholder group that can generate rich discussions and an open,
thoughtful response from a representative team from the school or district. What’s lovely about this
approach is that it continues to provide an opportunity (both privately and publicly) to voice concerns in
a productive way. The FAQ also creates a history of how far the school or district has grown by looking
back on earlier challenges and reflections. We drafted a collection of FAQs on personalized learning in
Part 3 to provide an illustrative example.
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Reflective Questions:
1. In what ways will you ensure that personalized learning is sustainable in your classroom, school
or district?
2. What steps will you take to promote teacher buy-in and gain parent support?
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Part 3 —
Fifteen Nightmares to
Avoid When Growing
Personalized Learning in
Your School/District
The following collection comes from well-intentioned but tactical errors of how to introduce and grow
personalized learning. We offer these “nightmares” to provide clarity on obstacles you may run into
as you engage with your faculty, families, and community members. Any of these obstacles can be
acknowledged as important learning experiences from which new approaches can be designed.
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1. One-size-fits-all professional development to grow
personalized learning
This approach does not work. As leaders, we lead by example, and if we know one size doesn’t fit all for
students, then we shouldn’t have that mindset for educators.

2. Not clarifying the “why” early and often enough to
every stakeholder
Don’t assume everyone understands or has the same ideas you do about why education should change
— 90% of them don’t understand and need to be taught. If stakeholders don’t understand where and
why they are trying personalized learning, they are unlikely to deal with the messiness of the initial steps.

3. Starting with the wrong school and teams
to be the pioneers
Personalized learning is a lot of hard work on the front end, but it is smooth sailing once you figure out
what works. If you start off with the wrong teachers or school, however, this could cause a stall in your
starting process. You need to start with the teachers and schools that have a growth mindset rather
than a fixed mindset.

4. Not showing examples of what it could look like so
everyone has to figure it out
Yes, there is no perfect one way of doing personalized learning, but sometimes allowing others to see it
will be a springboard for what can work for their class. It gives them a reference point. Just make sure to
explain there is no one way and encourage seeing more than one school and/or district. Also, know that
examples don’t always have to be a visit or a tour. There are books that can help you understand what
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it could look like along with videos, podcasts and other resources— some of which you can find in the
Recommendations section of this book.

5. Not having a strong communication plan that
keeps everyone on the same page
Think of your communication plan like a roadmap: you know where and how you are going to get
there but your stakeholders don’t. Plan your journey accordingly and make sure you have a place for
stakeholders to revisit the roadmap in case they get lost.

6. Speaking in language only educators
can understand
Make sure the language you are using is conversational and approachable. Many people are willing to
nod their heads because they don’t want to look foolish. Provide processing time or quick checks of
understanding with your board members, parents, and community members, especially when you are in
the early stages of growing personalized learning.

7. Not providing a definition for personalized learning
A well-articulated definition will help people get on the same page and articulate a consistent message.
It is also important that you provide context as to where the definition came from. For example, if
stakeholders see that there was opportunity to have a voice in the shaping of the definition, it indicates
that personalized learning is a reflection of their community.
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8. Thinking that you have to start with a device or that
you have to be 1:1
Personalized learning can be done without any technology, because it is about making it personal to
the students based on needs and interest, allowing them voice and choice. You don’t need technology
to do that, but it can help you do it! How can a teacher not love real-time data to be able to pull groups
compared to grading a lot of papers to figure it out?

9. Labeling personalized learning as a new
initiative or pilot
This is dangerous. If you label something as an “initiative” or “pilot,” many educators think “this too shall
pass” or that it is “going away.” Philosophies of education never go away, so don’t make the mistake of
labeling it like one. Instead, start with a cohort or trailblazers who want to take the challenge on.

10. Having personalized learning be something only
the teachers are doing
Personalized learning is a philosophy or a way of approaching system, school, and classroom decisions.
It is important for principals and district leaders to also be modeling the personalized learning philosophy
in their professional development practices.

11. Expecting personalized learning to happen
even when structures, policies, and practices
discourage risk-taking
More often than not, staff and students are intrigued about personalized learning, and they are
intrigued enough to step out and begin to imagine possibilities. Then they run into traditional practices
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(especially in evaluation) that put them right back into a mindset that it’s not possible. For example, if
you are encouraging teachers to try something new that might result in high-risk, low-reward for a
little while, are they also evaluated using the same teacher evaluation system? If you are encouraging
students to think and develop something outside of the box, do you provide time to rework and revise
their approach? You may find yourself in a classic “chicken-or-the-egg dilemma” — you can only do
personalized learning if traditional structures, policies, and practices shift. That is why we suggest a slow
growth model of encouraging innovative approaches as well as making it safe for students and staff to
design, test, get feedback, and iterate until it is ready for broader conversations.

12. Failing to ask questions and thinking
outside the box
Strong educators ask questions not only to clarify understanding but also to help them think outside
the box. Our favorite question to ask is, “What would you do in your classroom or school if you knew
you could not fail?” It’s amazing to hear the answers and to be able to empower them to take that
risk! Another favorite is to ask “what-if” questions. These provide educators an opportunity to look at
“problems” in a different way. For example, “What if you gave no homework?” or “What if you allow
students to choose where they want to sit?”

13. Ignoring the culture of the school and/or district
It is important to make sure you have a school/district culture that has a shared focus on learning for ALL
students along with one that allows for risk taking. If you don’t have an environment where failing is a
learning opportunity, no one will take risks to grow their practice.

14. Deciding there are specific checkpoints or
benchmarks every staff member/school must meet
It is important to start by giving teachers autonomy, but still provide them with some guardrails. For
example, you can tell your staff, “We are starting personalized learning philosophy, but you can choose
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which subject area you want to start with.” Or, have teachers take one area they control and have
them see how students can take more control. For example, if teachers hold weekly conferences with
students, have them try to turn them into student-led conferences.

15. Not reflecting on the process and learning
from feedback
A great personalized learning journey follows a design-thinking process. Learning is not linear, neither
is your personalized journey. You always have to continue to reflect, gather feedback and learn from
your mistakes.

Be a Champion of
Personalized Learning
The leaders who choose to champion personalized learning are the ones who are propelling education
forward. We know today’s students will have to create their jobs, not look for jobs. They will compete
with others around the globe. Don’t let the 15 nightmares stop you from implementing personalized
learning, since this is what is best for students, but allow them to deepen your capacity to genuinely
grow personalized learning in your school, classroom or district.
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Reflective Questions:
1. What changes may be needed in your school or district based on the “nightmares” you learned
about or have experienced first-hand?
2. Based on this book, what are 1-2 challenges you may want to dive into? What opportunities did
you read about here that you hadn’t thought of before?
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Frequently Asked
Questions
Addressing “yes, buts” and worries openly and collectively is important to growing personalized learning
practice. The leadership around personalized learning starts by listening with understanding and
empathy, questioning and problem posing, and thinking flexibly. This is why personalized learning and
habits of mind go hand in hand; we are growing a culture of innovation and self-discovery that is as good
for educators as it is for students.

For the teacher:
How do I still teach the curriculum (and standards) so
students are prepared?
The standards should drive your curriculum through backwards planning of what the student outcomes
should be. Students should progress through the standards based on mastery.
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How can I design experiences that students would
more likely invest in?
Students invest in experiences when they have choice and when it is relevant to them. Start by asking
the students what interests them. Create real-world authentic tasks that incorporate the standards
through choices.

How can I empower my students in the classroom?
You can empower students by allowing them to have choice in the tasks they complete. Start small
with a project-based learning activity but instead of telling them they have to create X product, let them
choose how they want to show what they know. Provide them time to write academic goals and to
reflect on the goals they have created. Start by doing weekly goals and reflection in one subject and then
try doing it daily for all subjects.

How can I do less talking so my students
can do more?
This is hard for teachers because we often feel we are up against time as we have to “get through the
curriculum.” There are two under-used strategies that you can use to provide more student voice:
allowing wait time and incorporating turn and talk. Set a timer and allow students to have at least 30
seconds to process and think. Then have students turn and talk to a partner about the question. Another
way to give students time to talk is allowing them to explain the answers to problems instead of you, the
teacher, explaining it.
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For the school or district leader:
What is the best way to grow personalized learning
as a grassroots approach rather than a top-down
approach and make it sustainable?
The most important thing is to remember to provide autonomy with guardrails. Autonomy allows
creativity and ownership for the teacher or principal, while the guardrails provide structure and
accountability. A guardrail could be having teachers or principals complete an action plan of how they
are going to start implementation.

How can I encourage all staff members to take
responsible risks to grow their professional practice?
What level of support do they need from their leaders
and one another?
In order to encourage staff to take risks, you have to be able to take risks too. Modeling is one of the best
ways to provide a safe learning environment for others to take risks. You can also highlight/recognize
those who take risks by giving them shout-outs and encouragement in front of the staff.
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How do we communicate personalized learning to
our parents and community members? Where can
we meaningfully bring them to the design table with
us to develop and critique?
A great way to provide communication to parents and community members is by showing them what
personalized learning is. You can communicate by hosting tours so they can see personalized learning
in action, or you can leverage technology and social media by sharing students’ work via Facebook and
Twitter. You can bring the community to the design table by making it a part of your school improvement
plan and/or making personalized learning a committee they can be involved in.
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Recommendations for
Further Examination
Books
• Students at the Center by Bena Kallick and Allison Zmuda
• The Innovator’s Mindset by George Couros
• Embracing a Culture of Joy by Dean Shareski and William Ferriter
• Drive by Daniel Pink
• Partnering with Students by Mary O’Connell and Kara Vandas
• The Smartest Kids in the World by Amanda Ripley
• Empower by AJ Juliani and John Spencer
• Move Your Bus: An Extraordinary New Approach to Accelerating Success
• Hack Learning Series

Videos
• Most Likely to Succeed: https://www.mltsfilm.org/
• Getting Started with Personalized Learning, Friday Institute: https://youtu.be/-hZMnnmVIMM
• You’re Invited to Change the World, Closing Keynote by Adam Bellow: https://youtu.be/
DrgieoTvDE8
• The Myth of Average by Todd Rose, Ted Talk: https://youtu.be/4eBmyttcfU4
• I’m 17 by Kate Simonds, Ted Talk: https://youtu.be/0OkOQhXhsIE
• Hackschooling Makes Me Happy by Logan LaPlante, Ted Talk: https://youtu.be/h11u3vtcpaY
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Site Visits
Public Schools:
• Charlotte Mecklenburg Schools (NC)
• Vista Unified (CA)
• Douglas County (CO)
• Henry County (GA)
• Kettle Moraine (WI)
• Evergreen Public Schools (WA)
• Mason City, (OH)

Private/Charter:
• Design39 (San Diego, CA)
• Avenues School (New York City, NY)
• Ave-son (Altadena, CA)

Organizations
• Learning Reimagined: http://learning-reimagined.com
• The Institute for Personalized Learning: http://institute4pl.org
• International Association for K-12 Online Learning: https://www.inacol.org
• Competency Works: https://www.competencyworks.org
• Knowledgeworks: http://www.knowledgeworks.org
• Nellie Mae Foundation: https://www.nmefoundation.org

52

inquiries@freshgrade.com

About the Authors
Jill Thompson is a Director of Personalized Digital Learning. She also serves as President and CEO
of Edulum, an education consulting company which offers affordable professional development that
guides teachers, principals, and administrators in the implementation of best practices with curriculum.
Her passions involve co-hosting #21stedchat, blogging, presenting at conferences and being an ASCD
emerging leader alumni.

Jill’s background includes teaching fifth grade, a K5 math and science facilitator/coach and an
Instructional Technology Specialist. She is also an authorized Google Education Trainer and Apple
Teacher 2016.

You can follow Jill on Twitter @Edu_Thompson.
Allison Zmuda has 17+ years experience as a full-time education consultant specializing in curriculum,
assessment, and instruction. She works with her clients to imagine learning experiences that are worthy
of the pursuit for both students and educators, designing work that is relevant, meaningful, challenging,
and appropriate. Since 2001, she has co-authored ten books, her most recent being The Quest for
Learning (Solution Tree), co-authored with Marie Alcock and Michael Fisher, and Students at the Center:
Personalized Learning and Habits of Mind (ASCD) co-authored with Bena Kallick.

In addition to her consulting work, Allison curates learningpersonalized.com, a website community
comprised of her writing and that of colleagues and other educators on personalized learning. She
has also developed a series of online personalized learning courses with Bena Kallick, available on
Eduplanet21.

Allison lives in Virginia Beach, VA with her husband and two teenage children. You can follow Allison on
Twitter @allison_zmuda or reach her via email at allison@allisonzmuda.com.

53

inquiries@freshgrade.com

About FreshGrade
FreshGrade is a learning portfolio platform that promotes student ownership and parent engagement.
It allows teachers and students to quickly capture evidence of learning, provide feedback and track
progression of national and state standards as well as custom district objectives. The suite of mobile
and browser-based applications specifically designed for Pre-K-12 makes learning visible and
immediate. Students, teachers, and parents develop a deeper understanding of their achievement and

“

progress with a portfolio that documents the process, not just the product, of learning.

FreshGrade forms a continuous glimpse into each child's progress
that parents and students can share."
— SIR KEN ROBINSON, AUTHOR, CREATIVE SCHOOLS.

Get started with FreshGrade’s free application:
Visit freshgrade.com or search for “FreshGrade” in the App Store or Google Play.
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