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Driving 
Question

How might we usher in a 
refreshed way of assessing our 
students where the 
assessments themselves are 
designed to be learning 
opportunities?



Designed with Your 
Learning in Mind

• https://www.learningpersonaliz
ed.com/waterfordnov/
• Poll Everywhere
• Google Slides

This Photo by Unknown Author is licensed under CC BY-SA
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https://www.learningpersonalized.com/waterfordnov/
https://en.wikipedia.org/wiki/Tool
https://creativecommons.org/licenses/by-sa/3.0/
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Sensible Assessment Practices “designed to ease students 
back, accelerate learning, and advance equity” by: 
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minimizing testing time increasing instructional 
time empowering teachers 

promoting vertical 
communication among 

teachers 

using available 
information

implementing 
differentiated 

instruction, personalized 
learning, and formative 

assessment practices



Five Action Tenets
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Design 
meaningful 
demonstrations 
of learning 
where students 
are valued 
partners in the 
design process

01
Invest time in 
co-creating 
rubrics as a 
learning tool.

02
Put feedback 
on the front 
burner.

03
Establish 
collection 
practice where 
students have 
ownership over 
narrative of 
learning.

04
Invite parents 
to observe 
learning rather 
than focusing 
on grades.
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Three Tiers of Assessment Aligned to Desired Outcomes
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Authentic PerformanceRehearsal /ScrimmageDrill and Practice



Your Vision of a 
Graduate
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What do modern 
scientists, 
mathematicians,  
historians, writers 
produce as they think 
critically and 
creatively? 
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Authenticity in Assessment Design
10

AUDIENCE TYPE CHALLENGE
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What to cut out? Make room for more revealing and purposeful 
demonstrations of learning.

What to cut back? Move into foreground important assessments central 
to the big idea and revealing of essential proficiencies.

What to consolidate? Combine and coordinate assessment schedules to 
make more a more balanced learning experience for everyone. 

What to create? Provide opportunities for learners to co-create 
demonstrations of learning and develop their capacity as self-
evaluators.

ASSESSMENT CHOICES
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Five Action Tenets
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Design 
meaningful 
demonstrations 
of learning 
where students 
are valued 
partners in the 
design process

01
Invest time in 
co-creating 
rubrics as a 
learning tool.

02
Put feedback 
on the front 
burner.

03
Establish 
collection 
practice where 
students have 
ownership over 
narrative of 
learning.

04
Invite parents 
to observe 
learning rather 
than focusing 
on grades.
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Rubrica means to 
highlight in red (Latin) 
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COLLABORATIVE RUBRIC DESIGN AS A TEACHING AND LEARNING OPPORTUNITY 
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Criteria 1 – Beginning 2 – Developing 3 – Proficient 4 - Advanced

Ideas and Content

Did I convey a 
clear message and 

stay on opinion/ 
claim?

My claim is not clearly 
stated 
OR
My reasons do not connect 
to a claim.

I use insufficient evidence 
and sources that weakens 
my argument (e.g., 
irrelevant, repetitive, 
inaccurate).

My claim is stated, but 
limited reasons are 
presented to support it.

I use evidence from 
selected sources that are 
relevant but not integrated 
into developing the claim.

My claim is stated with 
relevant reasons to support 
it.

I use evidence from selected 
sources that are relevant and 
integrated into developing 
the claim.

My claim and reasons are 
presented in a clear, focused 
manner.

I use evidence from carefully 
selected sources that are relevant 
and convincing in developing the 
claim.

*Alternate view(s) is/are clearly 
acknowledged.

Organization

Is my writing easy 
to follow?

The organization of my 
writing in the opening 
sentences is weak.

My writing lacks linking 
words/transitions between 
ideas, examples, and 
paragraphs.

My concluding sentences do 
not remind the reader of 
my claim.

The organization of my 
writing states a claim, but
does not introduce my 
reasons in the opening 
sentences.

Parts of my writing have 
linking words/transitions 
between ideas, examples, 
and paragraphs.

My concluding sentences 
remind the reader of my 
claim.

The organization of my 
writing states a claim and 
reasons in the opening 
sentences.

My writing has linking 
words/transitions between 
ideas, examples, and 
paragraphs.

My concluding sentences 
remind the reader of my 
claim.

The organization of my writing 
states a clear and compelling claim 
and reasons in the opening 
sentences.

My writing has varied and 
purposeful linking 
words/transitions between ideas, 
examples, and paragraphs.

My concluding sentences revisit 
my claim and inspire conversation.





Teacher identifies 
criteria 

and descriptors in 
advance and invite 

students 
to examine and 
clarify language.

Teacher invites 
students to 

develop both 
the criteria and 

descriptors based 
on a curated set of 

examples.

RUBRIC DEVELOPMENT

Teacher identifies
examples for 

students to study 
and help 
populate 

the descriptors.



An Example: 
Collaborative Rubric 
Design in Media 
Making  

19 Begin with viewing or listening 
to PROFESSIONAL digital 
media
• podcast 
• film narrative 
• trailer
• documentary 



Setting Criteria with Your 
Students for Quality Podcasts 

CONTENT
• Relevant 
• Engaging
• Accurate if info 

FORM 
• Vocal presentation
• Intro -outro 
• Branding

TECHNICAL
• Sound clarity
• Sound enhancing  
• Editing supports message 
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This Photo by Unknown Author is licensed under CC BY-SA-NC

https://exde601e.blogspot.com/2017/03/searching-for-podcast-client-on-windows.html
https://creativecommons.org/licenses/by-nc-sa/3.0/
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USING AS A PROCESS TOOL
Criteria How I am Doing My Possible Next Steps

Understanding the Problem
What is the problem asking?

MP 1, 2
HOM: Managing Impulsivity

Making and Using a Plan
What is a strategy I could use to make a plan? 
How is it working for me?

MP 1, 2, 5, 6, 7, 8
HOM: Persisting, Applying past knowledge to 
new situations;



Five Action Tenets
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Design 
meaningful 
demonstrations 
of learning 
where students 
are valued 
partners in the 
design process

01
Invest time in 
co-creating 
rubrics as a 
learning tool.

02
Put feedback 
on the front 
burner.

03
Establish 
collection 
practice where 
students have 
ownership over 
narrative of 
learning.

04
Invite parents 
to observe 
learning rather 
than focusing 
on grades.
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Growing Student Ownership of Feedback

• Don’t focus on the past —
performance that is already 

over.
• Expand what is possible rather 

than just pointing out problems.
• Open the door to students 

examining and making 
suggestions with you
• Select area(s) of focus 

strategically
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Teacher provides 
feedback in an 

accessible manner 
to promote future 

growth.

FEEDBACK

Teacher reviews 
and responds to 
student work in 

progress to guide 
further revision & 

reassessment.

Student examines 
work to identify areas 

of strength and 
improvement. Seeks 
feedback from others 
to inform strategy or 

approach. 



Methods for 
Providing 
Feedback

Text

Voice

Video
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Self Evaluation Tool

27



Five Action Tenets

28

Design 
meaningful 
demonstrations 
of learning 
where students 
are valued 
partners in the 
design process

01
Invest time in 
co-creating 
rubrics as a 
learning tool.

02
Put feedback 
on the front 
burner.

03
Establish 
collection 
practice where 
students have 
ownership over 
narrative of 
learning.

04
Invite parents 
to observe 
learning rather 
than focusing 
on grades.
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Digital Portfolios
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Public Facing — Personal Website, 
Exhibition of Learning

Internal Use — Flipgrid, Seesaw, 
Google Classroom, Teacher’s Website

This Photo by Unknown Author is licensed under CC BY-SA-NC

https://courses.lumenlearning.com/educationx92x1/chapter/direct-instruction/
https://creativecommons.org/licenses/by-nc-sa/3.0/


PORTFOLIO DEVELOPMENT

Teacher provides 
structure for 

identification of 
work samples and 

how to reflect.

Student focuses 
on collection, 

selection, 
reflection, 

direction with 
teacher support.

Student tells story 
of growth over 
time by using 

evidence in their 
work in relation to 
the desired goals.
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Justifying My 
Process

How can I explain 
my thinking to 
someone else?

MP 1, 3, 4

I use 
precise math 
language to 
show how I 

approached a 
problem and 
explain my 

reasoning when 
I consider other 

strategies.

I use math 
language in 
context to 
explain my 
thinking by 

restating the 
steps I used to 

solve the 
problem.

I try to use math 
language to 
explain my 

thinking, but I 
mix up math 

language (e.g., 
numbers, words, 

symbols, 
patterns) or use 

terms 
incorrectly.

I try to explain 
what I did, but it 

doesn’t make 
sense.

GROWTH OVER TIME



Physics Portfolio
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Design 
meaningful 
demonstrations 
of learning 
where students 
are valued 
partners in the 
design process

01
Invest time in 
co-creating 
rubrics as a 
learning tool.

02
Put feedback 
on the front 
burner.

03
Establish 
collection 
practice where 
students have 
ownership over 
narrative of 
learning.

04
Invite parents 
to observe 
learning rather 
than focusing 
on grades.
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How We Can Support and 
Engage Parents

• Share a weekly learning plan designed with 
families in mind.
• Limit the amount of tech tools/platforms you 

are using, especially if they are needed to 
assist their children.
• Create PD specifically for them focusing on 

topics that are high-interest and high-need.
• Provide a parent corner or way they can help 

document observations.
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Parents Corner 
in Weekly Schedule

Sample from a 4th Grade Team 
• Pick up rocks and minerals that you see in the 

world around you.  What do you notice about 
these parts of Earth’s crust?
• Explore the land around you.  Ask your child, 

“How has the land changed here over time?  
What might have changed the land? [e.g., 
weathering, erosion]
• Explore maps (paper maps and/or Google Maps) 

with your child.  Discuss the land and water you 
see.
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Reflection Questions

• What are you committed to intentionally 
growing in your learners?
• To what extent are the assessment 

practices you design are in alignment with 
the aspirations?
• How might you continue to review and 

revise or redesign to put that at the 
forefront of your assessment practices?



Learning is not the product of teaching. 
Learning is the product of the activity of learners.
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